ED 045 967
AUTHOR
TITLE
INSTITUTION
SPONS AGENCY

PUB DATE
NOTE

EDRS PRICE
DESCRIPTORS

ABSTRACT

DOCUMENT RESUME
AL 002 691

Saville, Muriel R.s And Othefts

DINE BI*OLTA SAAD NAAKY YEEYALTI'IT BINAALTSOOS

TYAALA'IGITY. Navajo-rngllsh carriculam Guide,
Kindergarten level.

Texas Univ., Rustin. Dept. of Curriculum and
Instruction,

Bureau of Indian Affairs (Dept. of Interior), Window
Rock, Ariz.

[701

383p.; Prepubllcatlon copy

EDRS Price MF=$0.65 HC-$13.16
*Bilingual Education, Bilingualism, Concept.
Formation, Creative Activities, Cultural Background,

#Carriculum Guides, Farly Childhood Educatlon,

*Eriglish (Second Language), Evaluation Techniques,’

Tllustrations, Instructional Materials, .
*Klndergarten, Language Instruction, *Navaho,

Pattern Drills (Language), Second Languagé Learning,
Teaching Guides, Teaching ‘Methods, Teaching
Techniques

A successful b111ngua1 kindergarten program has to

utilize fully the results of tliree areas of modern reseatch and
development: linguistics, psychology, and education. The preparation
and implementation of curricular materials fot teachlng in Navajo and
‘English to flve-year-old Navajo children requires an understandlng of
at least the followlng areas: (1) the nature and consequences of

bilingualism;

(2) the 1nd1V1dua1, social, cultural and academlc
characteristics and needs of the Navagjo chlldren-
‘English language5°

(3) the Navajo and
(4) methods for both first and second language

instruction which are approprlate for use with young chlldren' and
(5) evaluatlon techniques for teachlng methods, materlals, and the

‘ chlldren's progress. The present Guide is intended to provxde

addit ional information in these areas to participating teachers and
ajdes, and to providé them with specific suggestions for teachlnq in
the four curriculum content areas listed above, Sample 1nstructiona1
.materlals for éach area are also 1nc1uded. (Author/Anu)
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INTRODUCTION

An innovating program in bilingual-bicultural edu-
cation is now under way in selected'kindergarténs in the
Navajo area. The aims of theé program-are to develop and
implement a-curriculum in whichyNavajo is the primary @edium
-of instruction and Epgliéh is taught as a second language.
The materials developed during the first year of operation
build upon the children's existent Navajo linguistic and
coficeptual basét A Sequential‘and.distinctiyvseparate,base
in English language and‘conéepts has.beeh‘developed~tg
minimize interférence in linguistic structures and concept
referents.

The. curriculum includes four content areas: com-
munication, énvironméntal concepts and relat ionships,
Communication includes understanding and producing both
| English and Navajo; eﬁvironméhtal concepts and relation-
shiPSJincludeé*thé study ‘of social-and physical surround-
ings; creative expression includes a wide variety of art
activit ié 3 "'éb‘st‘raczt‘) I¢oncép.t' development inc¢ludes ele-

- ~§ientiai‘r«5f iathematical concepts, such abstractions as "same"
and "different," and letter knowledge--recognition of the

syibols or the Navajo writing system,

r"".
L)
it



II.
I11.
1v,
V9

VI.
vII.

CONTENTS

Introduction

Bilingualism
The Children
Navajo and English

Methods

- A,

‘The Schedule

Preparing the Classroom
Instructional Material
‘Communication

Navajo.

Introducing Engllsh

Basi¢ Sentence Patterns

“:Creatlve Act1V1ty

Natural Materials
- Drawing

Cutting and Pasting

~,Pa1nt1ng

Printing

Sculpture and Crafts

Environmental Concepts -arid Relatlonshlps

Social Studies

Science
Health

Abstract Concept Development

-Shapes

‘Colors

Classification of Objects
Numbér Concepts

Number Symbols

‘Money:
.Letters

. .
n\}.. B
\ ‘:‘
? ‘L.,

S oo T

o AN e




A successful bilingual kindergarten program has to
utiiize‘fully the results of three areas of modern re-
search énd deveiquent: linguistics, psychology, and
eduéatign‘ The preparation and implementation of curri-
'cuiafamatéfials'for teaching in Navajo and English to
five year <1d Navajo children requires an understanding

of at least the following areas:

1. The nature and consequences of bilingualism.

2. The individual, social, cultural and aca-
demic characteristics and needs of the.
Navajo ¢children.:

U VI

3. $hé:Navajo andenglishilahguagesa

P e s

4.-nMéthOds4fdr~b9tHffffst and second language
instruction which are appropriate for use with
~ young childzren. '

5. Evaluation téchniques for teaching methods,

materials, and the children's progress.

This guide is intenﬂédﬁtozprovidé~additiona1 infor- .
inatign inwth¢seréfeathquértféipatipg teachers and aides,
ané*tdfpﬁQVide‘ﬁhem*WithaspecificfsﬁggéStionsfOr-teach-
ing in the fbutvénrriéulumaconteﬁtJareas»1isted\above,
Sample instructional materials for each area are also
ineluded, |

* The proposals to be made concerning methods for
teaching Navajo and English to Kindergarten children are

 largely based-on the following assumptions:




2.

3.

Direct instruction in two languages should

be at different periods of the day to dis-

courage translation-type learning.

Children learning a second language should

be introduced to only that part of an adult
grammar which is isually controlled by native
speakers of the same age,

Provision should always be made for different

rates of learnlng and different levels of

experience, interest, and attention span.

Aréas of greatest interference between English
and Navajo can be predicted from a contrastive
analysis of the languages;, which should there-
fore be used in the construction of instruc-
tional materials: and evaluative measures.

A second language is not caught by mere exposure,

but requires a sequential and systematic pre-
sentation of structural elements for maximum

effectiveness and efficiency with studerits of
all ages. ,
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One-half of the children in the world are bilingual,
and approximately one-fourth 6f the people in the United
States can communicate in more than one language. About
ten per cent of our population speaks a language other
than English natively. We do not 1iv§ in a "melting pot,""
but in a country where different languages and different
attitudes and beliefs have coexisted for centuries. The
hqlder»educat;onal idea that only English should be us?d
as a medium of instruétion has left thousands of children
illiterate in their native language, and fostered low
(?) _ achievement levels in English itself,
| A—ghilafd03§ nét'begiﬂ learning when he comes to

sc¢hool. Edugationﬂbeginsxin,infancy, andithé*sound:Sys~
tem and much of the structure of his native language has
been mastered by the time he is five years old. His

It is already related to a way of feeling and thinking

- and a‘¢t‘=iﬁgﬁ. The English-dominant educational system must
be brought into harmony with “t;"he .é'hjild:"s“ existent cul-

. tural patterns. | o

A axion in bilingual education programs is, "The

~best medium for teaching is the mothet tongue of the

e
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pupil."1 This allows thé education of the child to con-
tinde smoothly from home to school, permitting immediate
progress in concept building rather than postponing develop-
ment until a new 1aﬁguage.has been acquired. There has
been some resistance to this philosophy, particularly
by those\who feel that speaking another language may some-
hownhinder;progrees in English. Bilingual,teaohers today
are probably the products of & monolingual English school
system, They“are‘successful;proaucts,-andomay feel that
the children should follow their model. In addition,
innovative programs are expeénsive and deménding--not the
"easy" way forwteachersuor»administrators. Also discourag-
ing to new bilingual programs may be the present inade-
guacy'of;personnel,xmaterials, or understanding.

| But past methods in monolingual English -education
have often proved ineffective with children who speak
‘I.Qt’h,erf 1anguage$ nat ive‘ly, and more of theseé c¢hildren be-
gin school each yéar. They will not wait for us to
~de6elop ideal sYstemE; we ‘havé an dbligatﬁonrto do the
best we can in the llght of our present knowledge, capa-

city and experience.‘

lAndersson, Theodore, and Mildred Boyer. Bilingual School-
%gg in the United States, _Austins: Southwest kEducational
evelopment Laboratory, 1970 1
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particularly on non-verbal measures. Peal and Lambert

: and Applled Vol. L_”,ajr 0, &7 L9062,

The attitude toward bilingual education is rapidly
changifig ifi the United States toward a very positive
point of view. Cultural diveréity is of value to our
national interest, and bilingual programs are fostering

increased parental involvement in education and promising

economic upgrading for minority groups. In addition,

we are now. quite sure that bilingualism is not a handi-

cap, but may indeed be a social and academic advantage,

Most recent studies show that when groups of bilingual

and monolingual children are matched for other factors,

the bilinguals perform at least as well on IQ tests,

2

found in their research that bilinguals scored higher on
intelligence tests. They felt that bilinguals may develop
an ability to separate an object from its symbol and thus
~fhink.w1th‘abStract éoﬁcgpfsw In addition, bilinguals
may learn more flexibility in their thinking through

deVéloping~théirlsk111.iﬁ‘§Witdhiﬁg‘from one language to

~.another,

~AréhirdLWH9~SPéakstaVai§ when he comes to school

kriows as much and is ready to learn as much as a child

:Q£'¢Oﬁpérabﬁe.IQ”WholspeakS»Englishu He will be handicapped

2Peal E. and V. Lambert. "he Relation of Bilingualism
to Intelllgence."f Psycholo 1ca1 ‘Monographs: General
e 1=230
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only if the school does not teach him in his native
language while ‘he is learning another.

The child who learns to tead first in Navajo may
have a definite adVantage over the child who must learn
first in English. The writing system of English is not
regular, and children must iea:n‘that-a‘single sound may
be spelled in many ways. The writing system which has
been deVeibped'fOr,NaVajbs is very regular, with a close

correspondence between sounds and letters. Seeing the
relationship between sound and symbol is a major factor
for,success,in‘inftiai*ﬁeading,instructiOnx Once a child
has this concept and skill in one language, he seéms to
- N be‘ableito réadiby transférgit;t0~learning to read. another.
Because;ofﬁthe_reguié?itY‘Of Navajo spelling, and because
,reédiﬁg<in«&‘fanguége:shOﬁId?not'be~iﬂtroduced until that
‘language‘cahwbe7$§¢k¢§ﬂﬁith-séme,flugncy, children who
sﬁeak.Névajo.ngtivglfashould~défih£tely learn to read
first in Navajo. At the same time they will be developing
oral skills in Engllsh
The ch11d who learns to read NavaJo before English

Will»nOtsbe¢l¢arngngw§o~pead twice. The basic skills of

9 Albuquerque, New Mexico,
«G.3  Center for Applied

| ?Conference on avaé Ortho’ra”h‘
‘ Na st 1ngton,
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reading transfer readily from one language to another. :
He will, iﬁdééﬂ}‘bécémé_li tera ate in two languages, and N
1thi$ iswanfadyantagg Which:mxghtlbe denied if he began
only in English.*

In addition, we must realize thatﬁlanguage is es-
sentially a system of communication. - A bilingual who
Ama‘stﬁ,:‘:ers two s'ys;tetﬁ's, has 'g:reat},ly increased the contexts

in which he can function successfully.>
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ﬂﬂfexas Education Agency. Guidelines Bulletin for Imple-
*lnentlng Billngual Education‘Programs, o appear. R
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Teaching five  year old children requires an under-
standing of their characteristics and capacities and
of whét has preceded in their development. Two of the
most complete outlines -of this information may be found
in the work of Gesell! and Piaget.? |
o Atohildfinfthe age/range~of~two:toufourf&ears'is
approaching the. point where he is able to distinguish
between symbols and the actual objects. His conceptions
are djet’erminedf primarily JB,Y‘ 'ﬁhi'fscia]i, features, and he
cannot vc'ombin'é a variety of characteristics into a single
~category, he categorlzes obJects ‘according to a §ingle
attr1bute.~, 4 |

In the perlod of four to. seven years the child is

t111 domlnated by,p\ ceptlons, but: he is developlng the

”abrlltyﬂtowthznk in terms of classes, to perce1ve*rela-

-Ytionships* and 0. handle number concepts.

Ihe development of concepts in most ch11dren is at

Qleast partly a process of learnrng a language. The study

f}of language acqulsltlon has 1nterested educators and

\ ERCN \\»‘1....‘. » e

ﬁ'flGeseli Apriold, and Frances L. 114, ‘The Pirst Five
i‘Years‘of(Llfe° A Giide to the Studz of'fhe‘Preschool

BYEESTY oy

ey

@ynwarper, 1956@_

ﬁPiaget Fi The Origins of Intelllgence in Children.Aq‘

New York. Internatlonal-Uhlver81t1es4Fress, “I9:
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psychologists for many years and has recently become the
chief concern of the newer field of psycholinguistics.

The descriptions of chiidrlanguage which hive been pub-
lished are useful.inzpreparing instructional material,
but, tunfortunatély, there are none which specifically
;describe’the»acQuisition,of’Navajowas a native language..
Until such information is available, we will assume that
language is acquired by the same proces‘ss in all societies.
We will also Lfa‘ssu‘me‘ that the stages of language develop-
'imentg/thlefconstant‘in;seQuenCe,'areiafﬁectediby intel-

| ‘»xi@géﬁc‘:é: and envitorment.

Every normal ¢hild at bitth is 1nherent1y able to
learn perfectly any language 1n the world.s’;He learns

| :la,.ngu‘age‘: efrom: 'i.:jhe‘* peopl;e,.aroundf him= -f:;om members of his
”soc1a1 group.‘AAn‘infaﬁt firstﬂnakéstoniy reflexive sounds,
and then enters.a "babbllng" stage durlng whlch he ‘makes

an almost un11m1ted range of speech sounds, 1nc1ud1ng

'many Wthh W111 not occur 1n hlS own language. By the

- end of ‘the f1rst year»he begins to. react to the sounds

’:“nmade by the Peop]_ezaround hrm, and beglns to imltate

them.é He can use a feW'words as symbols early in the

‘ . P N M .
N S L T S Y R e P T

., ek

3M’ateria»]. ‘on:; language acquisrtlon abstracted from Rudolph
C, Trolke, IntroductronstobEn“lish.Lingulstlcs for ‘the
Teacher of ng 1S gm,;,'ﬂﬁtux;; to" appear. T
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second year and begins the trueé linguistic stage of his
development at about e1ghteen months. |
While the normal child's. early babbling includes

a wide range of sounds and he is;physically\capable of

learning any sound. produced in any language, the only
sounds that will be part of his language system will be

thosé in the J,salr’ig‘uagjé» of the people atound him. He will

i‘eafn: to: .dist::tnguish‘ amoiig only the sounds that make a
difference in meaning--the phonemes of his language. A

* c¢hild who grows up in an English env1ronment for in-
stance, Wlll not produce the sound sequence tl*, arid he
W1ll not be able to distinguish between azee’ (mouth) and
azee’ (medicine) because tone does not make a difference
in ‘meaning 1n the English language. On the other ‘hand;

a ¢hild who grows up in a NavaJo environment will not

produce the th sound (as 1n "thing" orA"this") or distin-

guish between "pear" and "bearw" because there is no th
sound o p_b distinction in the NavaJo language.

| In a srmilar fashion a Chlld will gradually learn
to recognize and then use the grammatical structures of
the language around him, and to Beave out the grammatical
possibilitiesinot used in his language.l His vocabulary
will expand as he learnS<the labels agreed on by hlS |
social group to refer to certain obJects or experlences.

What words are learned will vary somewhat depending on

-
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the\geographicals1ocation,and-otherrfactorss The Navajo
chiid'mill ledrn t0»caI1‘"snow" Eéﬁ.in TOadlenaeand
Sanostee and yas in Cottonwood: and Greasewood:. Within
any‘languagega‘childnlearns}the‘variatioh,vor'dialect,
spoken "rbi" his own group: At the kindergarten level,
>henpf6bablyaha3~nq,needﬁto»know any other variation of
his own language. 1If & relative from amother region is
iiying.With*his,family;thowever,ihefmaywneed;to}recogs
nize some different words or some differences in pronuns
clatlon,and will learnto do so. If he hears two en-
':tire»l“y Vaffféfent: language systems in ‘his environment.,
such as NavaJo and English he w111 1earn both and be-
come & bilingual N

| Young children have an 1nnate capacity for 1anguage
learning that as reduced when they get: older.' This lin-

guistic flexibility suggests that bilingual education

wiil be.most successful when lt is. 1mp1emented very early'

\in the school program. Native 1anguage habits become
fixed by the tﬁme a child reaches puberty and are much
more likely to*interfere with his recognition and pro=

)

duction of other languages if he learns them after that

, - ‘:~ é;‘: f.age. R

AllzgroW1ng<chi1dren have many of the same obvious

basic needs;iéuch as food air and sleep. Mbny of their
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needs are not so obvious, and still others are learned

and will not hold true for all groups of children.
A list of the specific needs of Navajo children has

'beennprepared”by'thewNavajo Area Officegé It includes

a the‘fcIIQWing'which.may~bexmet,at'the“kindergarten level:
1. Assistance and direction in developlng self-
feliance .and the successfil modlflcatlon of his
o self-lmage for'modern needs.

2. 0pj ortun1t1es to .assume his share of respons1-
bility :and to follow it through to a satlsfac-
tory conclus1on.

13;‘10pportun1t1es to expérirent W1th and exercise
. ch01ce In maklngxdec1s1ons, to -accept the con-
' sequences, and still retaln a feellng of be-

ﬂonglng?

4. Experlences necessary to help him devélop a %V
feellng of :social adequacy for any 31tuat10n. -

~‘n155%5\0pportun1t1es=to develop sound phys1cal and ' ' g
Mlﬂwa[a.*xf ffjumental health _ S ‘ L

fﬁui“To develop and malntlan pride in h1s own culture
.and -a.respect, understandlng, and*apprec1at10n
- of other cultures.m

:?§:”To develop communlcatlon sk111s in Engllsh and
nNmmms~J A . S

Ol R
et [N “"
— f 8 0ffic Curriculum Needs of NavaJo Puplls.
o \1967 68 school year.\, AR
SR SRR % b Gl § - ‘\
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A student of any age learning English mist learn to
hear, and then produce, twenty-four distinctive consonant
soundstl“Thé term for distinctive séunds is "phoneme."
Thessymbol used for each of theseisounds is enclosed in
slanted 1ines (/ - /), and is often mot the same as the
Symbolvwhich'repfeSents,the~Sound*in-conVentionalqspela
linga Some sounds in Engllsh are spelled in sevetal ways,
as. the /f/ sound in fear, photo, and enougg' ‘The system
of notatlon used here allows one symbol to con31stent1y
represent one. d1st1nct1ve sound mhesethonemeswane

«§Z§ - | sclass1f1ed accordlng to. the way they are pronounced, and

each is followed‘by an example in conventional orthography.

fﬁﬁllulzw,wf:;f“‘x':Vdicéiéssﬂ  Voiced

Sto”shésounds*produced - '\vﬂpf'ggie~ ‘Zbl“:épy

| L K complete closlng of T | -
. the passage of air - /t/ tie /d/ dog
3 through the mouth) R T
P W gt /sl gate
Affrlcates (stop conso~ /& «chair /3 giant
. - nents releasedwith-a .~~~ 7 .. A L
B ,f?i»tionrsound).;.u”f,,u\

i i ,_,lowing contrastive analysis was drawn from Murlel

ae R Sav;= e ‘Curriculum Guide for Teachiers of English in

“. . Rindergartens For Navajo Children, Washington, D,Ci:
‘%Center for AppIT'd L1ngu1st1cs,‘l969, PP+ 6 15.
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Spirants (produced by a - /£/ fair [v/ very
‘constriction: causing L L

- friction in the mouth /8/" thing /3/ this

~01031ng the passage of /s/‘ sit /z/ zZeébra

‘but not completely
a1r) . . .
78/ shell /z/ azure

/h/ house

Liquids: - IR /1 Light

‘fNasals (produced with

1t/ rat
/m/ man
the stream of air | T
“flOWlng through the 4 - /n/ mname.
. 'nasal passageé rather o -
‘than through the . ’ - [n/ sing
-mouth): o : 3 - -

“_::Se‘miy:QWe}li’s‘j{:}. - | v/ wash

%

Vot

S
N

I3/ xéllQﬁ

There are nlne dlstlnctlve vowel sounds in Engllsh

;Tand these comblne w1th the semlvowels to form glldes.

B /1/ i' p‘“izt‘fﬁ N
R /a/ cat;':s’ ~
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/i/ Just

/a/ cut

| /a/ father
“tf‘j/iy/ beat \!;> /uw/ bodt
Ai‘;ﬂ/ey/ bait ELE /ow/ boat
Mr€r5;Z§¥£ﬁwbite /awV boutr

A
s

Jo/ put
/ol coat
/o1 caught

;“b’z

There are many dlfferences between Engllsh and NavaJo,

{l both in,the pronunciation of sounds which have 31milar
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,positions in the phonological systems of the two lan-
:guages, and‘ihdthempropﬁhoiation of sounds which occur
in one language; but have no correspondence in the other.
In general, the speaker of Navajo has a tenser articu-
lation of all phonemes which he frequently carries: over
~into his pronunciation of English. The following brief
(fdescriptioﬁrof”theadifferencesvbeﬁWéenwﬁheSeASOﬁﬁd‘sySé
tem§ is ‘baseéd -on descrlptlons of Navago by Harry Ho:.Jer2
vandrBobert Yognggjl The symbols used: to represent ‘the
"»-Névajio 'sound"éi"ai:“e those which have been recommended for
’towrlting that language4

and are underllned The English
“sounds are represented by the symbols used in the chart

'jiabove.

cgah T rabbit®

kﬁ~a§i'—

¢H?' ch%hk ., . ‘hat'’

Lo - .J;.;\‘\ C e . e

uuu.r,.,‘

‘QUHOiier Harrys NavaJo Phonology University of New
Mex LCO; Publications“ln Anthropology, No. 1. Albuquer-
que The*University of ‘New: Mexivo Press, 1945

3 Young, Robert.(,En°1ishmas aﬁSecond Language for Navajos:
An,Overviewﬂof Certain Cultural and Lingulstic Factors,
‘ TedT 1‘U‘AIBuguerqggég AIbuquerque Areafﬁffice,

"‘. Albuquer ue, New Mexico..
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4 //w‘} —
A 4 daan
o d anadlohgo-
dz dzit
g gah
gh ‘naagha
h ch%ah
b hwiih.
i Ak
1 i
k? k?ad.
n ety
| o noe” -
) 0 Sh_(_)_h
& sis
: ‘1£ ‘ ‘é&éé .
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'springtime’
'while he laughs'
‘'mountain'
*shoe!

 'rabbit’

~'he is walking about'’

e

satiety'

tou’
“house!

* 'here"
“'now!

'let: it be so'

~ “coyote!
'cache'
“frost!

'Delt"

~ "look!!

“first!
“teottonwood'
- ointment!

'night’
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tsin 'wood'
waa? '"bee weed’
xis 'pus’
yas ~ 'snow’
e P . '
.azee mouth!

1o |y I 1 % 1 lor.

1a? *one*

fotops
Navajo b is similar to the English /p/ ini "spot.'

Navajo speakers do tiot distinguish between English /p/

R A4 < iat PRESTNrid 4, »,
i Em e Y e AL T aa el s Yl sy
2 Y -

.é:‘na, /b] and often substitute their own b for both, Since

Sk

vat )
25

'A‘G
5

SN

77

this stop never occurs in syllable final position, they

foften substltute ? for final /p/ or: /b/ or reduce all

£inal stops to the NavaJo d In«pronouncmng~the final §

0 2

nsure,,; befotre the 1ab1a1 closure and do not make the
fbllabial stop audlble.‘ )

Na,V.aJ o. t, which is usually ;ﬁol;ijo.viéd'bi ‘the velar
splrant x, and t? ité1g$6ttaiiéeﬁwééﬁngerpart5lhave
. No correspondenceS'ln Epgllsh ‘Neﬁejolg«isesimilar‘to
- the :Ens;l@fshxltj/ iti. *stop.” ‘The Navajo ‘speaker. “ﬁypicgl,fly
substltutes his g_ for English /t/ or /d/ in initial posi-

" tioh and @, ? or 2d for /t/ or /d/ in final position.

-
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iNeVajo k is more heavily aspirated than its English
correspondent (i.e., produced with a stronger puff of
air than English /k/ in 'cook') and is wusudlly substi-
tuted for English /d/ in initial .po-s"itionq Final /d/ is
ﬁsﬁal;:ly replaced by Navajo 2. The kw occurs only in
-syllable initial position in both languages (as in Eng-
lish "quick') and k? ‘has ho Engllsh equivalent. Navajo
g is similar to the English /k/ in ‘scat.’

Aithbugh-ﬁdﬁ aﬁphoneme*QfVEngliSﬁ,,ﬁvocCursmat the
| ‘beginning of syllables in suchEngl:Lsh forms as 'Oh, oh!"
| Speakers: of Navajo frequently -,subs.i;:i_ft;ite it for stop
 consonants, especidlly in syllable final position, and
add%itrbeforé,iniuial—vcwéLS»ésaisuréquiréd‘in-Navajoe
this: carty-over produces the *‘choppy" sound that usually

characterizes the speech of Navajos learning English.

g ;Affrlcates
| NavaJo ch is motre heav:Lly aspiratéd than English
- /&, and Navajo i is voiceless while English /§/ is voiced.
'mhéré;is:énqeﬁdeﬁgy for sbéakeﬁs of»Névajo‘to substitute
- 4 for «bdt:h /c/ and 13/ 'bet““Wéeﬁ vowels, - |
The 1ateral affrlcates :m NavaJo, tl and dl have
no phonemlc correspondences 1n Engllsh but an analogous
cluster /gl/ occurs in Engllsh and is: usually replaced

f with the NavaJo dl by speakers of NavaJo.
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| There are also no Engllsh phonemic correspondences
‘for the NavaJo alveolar affricates, but both dz and ts
Yesemble the;Englmsh;/ts/—of ‘hats, " NavaJOwgg i's more
heavily aspirated than English /ts/.

There is no English equivalent for Navajo t¥ or t3?,

‘Spirants

‘Thére are no Navajo »’c‘or‘réspondents for /£, v, 6/ and
/8/. Since /f/ and /v/ are produced in a V1s1b1e p031-
tion, they should be learned w1th relative ease. Inrf
'-F'-T'Jea‘l /v/ may become ;g or /f/ and final /v/ usually be-
<comes b. The sounds /8/ and /8/ are more difficult for
the speaker of NavaJo to learn, and d may be éiib‘st‘iftuted
for both ’ , | |

Engllsh /s, Zs. s/ and /%[ and Navajo. 85 2y sh and:
zh are very: 31m11ar and present few problems to the
xspeaker of NavaJo 1earn1ng Engllsh
The'NavaJo splrants x and ghghaveuQOrequiVaﬁéﬁts
'31n Eng11sh | | L |
English /h/ is. less asplrated than NavaJo h but

h is reported £0 cause no. problems.

NavaJo 1 1s similar to the Engllsh 11/ of "let.'

"'*;cNayaJo speakers tend to pronounce ‘a1l Engllsh /1/'s the |

same way rather than altering the tongue pos1tion as do

. .
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speakersof English. English /r/ has no correspondent
in Navajo, and many Navajo speakers omit it or substi-

tute w or 1. English has no equivalent for %.

QNasals

Engllsh Jm/ and /n/ and Navajo m and n are similar
except that Q can -occur only in syllable 1n1t1a1 position

iﬁ:NavéjOa ,E;nalxlm/'ln,Englrsh*ls heard\as a nasalized

—jvowel Usually the NavaJo speaker closes his 11ps,

‘nasallzes the precedlng Vowel and fails to release the

«k1p5¢\ Engllsh /n/ does not occur in NavaJo. It may be.

_fldentlfled either with flnal n or vowel nasallzatlon.

“Semlvowels

In1t1a1 /w/ and /y/ in Engllsh are s1m11ar to w

-and” z 1anavaJo except for ‘the greater frlctlon 1n the

‘Navago;soundSu These semrvowels occur only 1n*consonanta1

pos1t10ns in NavaJo and do hot: form glldes as they do

- in Engllsh

‘Vowels ‘ a ' *’~, f\c e

S
R

The vowel system of Engllsh reportedly does not con-"

’~gst1tute a serlous probrem for speakers of - NavaJo because'

\of the falrly close‘correspondences. The prlmary dlfferences

f;are that tone, vowel kength and nasallzatlon are used to

?distlnguish.meanlng i NavaJo, and Engllsh exh1b1ts a

- o
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-greater variety of Vowel sounds. ’Greater’tenseness‘of
the torigue and other muscles characterlzes the articula-
ﬂtlon’owaavago~vowels, They are also pronounced without
the. off-gllde so :common ir Engllsh

English /i/ and /iy/ are similar to Navajo i and ii.
In Navajo, hoséevers,‘f a prefinal *sYiﬂl@bie containing 1 would

- assimilate to & follow1ng a oro: This does not occur

,1n Engllsh
;Englrshale/1creaﬁes~few~problems«foﬁfthéssPeakér-of
:The cluster e1 does occur in NavaJo and 1's carrled over

(1nto Engllsh for the pronunclatlon of both /ey/ and /ay/

' Sometlmes 1,is substltuted for /e/ in.-the m1ddle of words..
| Engllsh /a, t/ and /a/ do. not occur in NavaJo. f@he
kf/a/, when learned, 1s often substltuted for Engllsh /e/
t Engllsh /a/ i s1m11ar to NavaJo a and the NavaJo
a1 as well as ei may substltute for Engllsh /ay/ The
off-glldes of /ow/ and /uw/ are more d1ff1cult for the
NavaJo speaker to learn. ‘
NavaJo o as more rounded than Engllsh /ow/ and 1ts

quality varles accordlng to the surroundlng sounds and

thesusage of 1ndiV1dual speakers. Speakers of NavaJo

must learn to d1st1ngursh among English /u, """" / and. Juw/. ~ Q;

¢ s ,
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Consonant Clusters

Consonant clusters are rare in Navajo, aiid clusters

in English ip‘r,esen‘t: amajor problem. Similar affricates

are often ‘Sﬁbsﬁlitut4‘éais‘ as Q}. for ;/Jg"I:/‘», as in ‘glide',
tE for /kl/, as in ‘clock®, and ts for final /ks/ and:
f/dz/, as in clocks and ‘beds"'. ;Much:oﬁ.themNavagof
student's difficulty with roun and verb inflections may

be traced to his failure :i;:o hear or ,pfoduc;é final con-

Sonant clusters,

izi)"ife’tr:i:biif do

VVVVV

-restrlcted than that of Engklsh Any NavaJo consonant

lgmay beglnea syllable, but only d h S, z, sh zh 3*3\1r

o
3

’;n,‘g, and 2 may end & syllable.‘ Speakers of NavaJo have :

SN
%

RSO
AR

NavaJo and Englrsh are even fmore divergent in their i
grammat1ca1 structures than 1n thelrfsound systems. A g‘ ‘
féﬁ’of the more troublesome dlfferences are these. | L

'ijummms g?”ffl_jﬁﬂgQ‘ S Y

NavaJogpronouns do not change thelr forms in the i

way Engfish pronouns do._ Whlle the thlrd person pronoun ' f;f
S o
in English changes form according to number and case, RS
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‘and gender (in the singular), a single Navajo pronoun,

bf, is used for all third person genders, nimber and
‘cases. Thus Navajo speakers may have trouble learning
'rto‘usexthé~variént.formszéorréctiy, or may even usé just
_‘one form of the pronoun for all thlrd person situations.
_Wlth the other personal pronouns, the Engllsh case dis=~
"t1nctlons are not matched by anythlng in NavaJo, and the"'
/same types of errors»may occur.
| In NavaJo,°obJect pronouns occur as preflxes ‘on
:the\verb, rather‘than as 1ndependent forms. The occurence
vaof the Engllsh 1ndependent obJect pronouns may cause .some
>§confus1onkfor the NavaJo speaker.
_ Possess1ve pronouns 1n Engllsh W1ll also cause
('dlfflculty because the d1str1butlon requlrements are
o dlfferent from those for possess1ve pronouns in NavaJo.
*}fiFor example, body parts and k1nsh1p terms must always
) }occur w1th possessrve preflx in Navago, whereas in
‘tEnéllsh 1t 1s poss1ble to use them alone ina general

sense. The use of such words in Engllsh 1n the1r un-

'possessed form.may seem strange to the NavaJo speaker.

In‘every possess1ve s1tuatlon 1n NavaJo there must
‘Z;be a possess1ve pronoun preflxed to the noun possessed
’ffEmenzwhen a noun*ln the possess1ve form 1s glven, the

_*ﬁNavaJo phrase must 1nclude a possess1ve pronoun preflx
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e ypreflxes

as'wéII« Moreover, 1n.NavaJo the marker for possess1on

goes W1th the possessed rather than the possessor as in

:“Engllsh Thrswpattern carrred‘OVer'into%English accourits

for such.non-standard phrases as "the boy his hat,"

“fPlurals

W1th few exceptlonsﬁ nouns in NavaJo do not change
' form to express srngular or plural Pluralrty ofwthe
fsubJect 1S'usually 1nd1cated rn?the verb NavaJo speakers

':may carry thrs pattern 1nto Engllsh and say somethlng

11ke "The horse are runnlng" 1nstead of "The horses are

- rlmnlng- "

'ﬂ ord Order

Word order, whlle relatlvely fixed in both NavaJo

and Engllsh dlfferS'w1dely in ‘the two languages. Fot

"<uexamp1e, when subJect and obJect both occur in the same

NavaJo sentence, the normal order lS sub3ect+ob3ect+

*,verb When an 1nd1rect obJect 1s added, it must always

‘ 'iprecede the d1rect obJect. ‘Englmsh:not‘only=haswasd1fs
~‘-f.",ferent order of elements. the arrangement of elements

:1l2fls somewhat more flexible. 3, j (ﬁ

Most of the 1nflectlona1 elements of words ‘O¢cur -as

anANavajo but as sufflxes 1n Engllsh This may

'S?partWerxplaln why'NavaJo speakers om1t 1nf1ect10nal suf -

fixes 1n Englrsh

st G N, e S
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B vame K WRe w e



English prep031tions also constltute a potential

problem in word order for the NavaJo speaker, who is ac-

‘wcustomed‘tomthe»postp0s1tionsfof_his language, These

fusually occur as sufflxes attached to the obJect very

vdifferent from English prepos1tions which o¢cur as in-

lﬁdependent“forms'beforeutheir‘obJectsr' TherEngllsh~phrase

f"toward " would be expressed as b1ch919 (b1-- T

"-ch°1° 'toward ) 1n NavaJo, and therefore may be replaced

'1_Art1c1e

:}‘used 1n English rs “%3

" with the mmre 11teral translation "1t toward."

There are no words 1n NavaJo which correspond exactly

i:to the Englrsh def1n1te and indefrnlte articles (although
"jthere are forms whichﬂcan be used to show definiteness and
j{indefiniteness) NavaJo speakers may therefore onit the

"ﬂarticles 1n English produc1ng such non-standard construc-

}7tions ask"Joe has red hat" or "Book on table is red,"

B Adjectlves Aftﬂ‘°”

With only a»few exceptions, there are no adJectives

5ﬂ1n NavaJo.( The closest form to. the adjective’as it is

neuter ver i which occurs after the

“;ﬂénoun, really constituting sort of a relative clause. Eng-
’\‘fﬁglish«adJect ves, therefore, constitute a new grammatical

‘:ijclass to be learned Navajo speakens 1earning English

DAY
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may ‘have some difficulty using adjectives before nouns,

as in "the pretty girl," long after they can produce

adjectives in the predicate position, as inm "The girl

is pretty."

'_Intonatlon

NavaJo speakers often use English pitch and stress
patterns rnappropriately when they are learning the lan-
;guager' These patterns are used in English to d1fferentiate

eseveral<types of meanrng that are 1ndicated in Navajo by

"”the use of particles.

The NavaJo languagerusuaily represents oppos1tes

:by'means of negationgrather than by ‘the antonyms that are:

v

''''

l‘;rather than*"good"/"bad L

,iQuestions o

}‘ag here?"r<or by'means of azchange in intonation, as in

In NavaJo questions are formed by the insertion ‘of

. a question particle into a statement. English questions

are formed in a variety of ways. questions with yes/no

Jresponses¢are formed by 1nversion of the subJect and the

,f'finite verb;ae g., "Is this your book?" or*"Does he live

. .
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"You'te coming?"' Questions asking for information are

formed by means of a question word which occurs at the

beginning of the question. The Navajo spesker may have
corisiderable difficulty m flééfhing these patterns, es-
pectally the inversion form.

R R O
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The curriculum of the bilingual kindergarten should
provide for periods of formal instruction, informal learn-
ing, and creative and physcial activity. Only Navajo,
the first language of the children, should be used during
the first month of school. English should then be intro-
duced gradually as a second language of instruction.

‘The instructional material is divided into four
main areas: communication, creative expression, en-
vironmental concepts and relationships, and abstract
concept development. Each area includes a list of ob-
jectives, réQuired materials or other preparaticn, and
suggested activities,

Within these areas, the curriculum of the bilingual

kindergarten should provide:

1. Varied directed experiences.

2. Opportunities and encouragement for individual
. exploration and discovery.

3. Dramatic play.

4, Creative activity.

5. Healthful surroundings.

6. Direct language instruction.

7. ﬁeading readiness activities for developing
visual and auditory discrimination.

8. Music,
9, Stories and books.

19 -
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10. Security.

Permeating all areas of the kindergarten curriculum
should be a concern for developing concepts and oral lan-

guage proficiency.

Varied directed experiences

Some of the environment can be brought into the
classrooms--animals, fish, plants, musical instruments,
and toy trucks. Some can be visited on field trips--
hospital, police station, store. Seeds can be planted,
rocks and leaves collected, and tadpoles observed as
they turn into frogs..“

Varied language activities  can accompany the sen-
sory experiences suggested. First, the objects brought
into the classroom should have verbal labels., Children
should be encouraged to use these labels in. referepce.

More mature children will be ready to begin associating

a written symbol with an object, and many could be visibly

labeled with a Navajo word. These objects which the
children experience should provide many content words
for direct language instruction. Because the objects
are in the room,'the children will want to know what
they are and will have opportunities to use the words

over and over.

30
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'Pictures can be taken during field trips and used
in various ways. Slides will stimulate class discussion
as children see themselves » their friends, and scenes from
a familiar experience. After free discussion, some chil-
dren might take turns describing pictures for an "oral
experience chart" to be tape recorded for later review
or presentation to parents or visitors. Such an activity
will incideﬁtly'provide'an excellent record of language
growth for the class as a whole. Prints, perhaps taken
from slides, could be available in the room for spontaneous

language practice.

Ind‘ix‘z;idﬁal_ :exp'}'l:orat ion and discovery

Children should have some opportunity to discover
moreé about their eénvironment, social relationships, and
themselves in their own time and in their own way. The
school ¢an provide this opportunity by allowing time in
the schedule for free choice of activities and including
obJects in the env1ronment which will stimulate such ex-
ploration.

During this free thﬁe, languége use can be encouraged
by teacher and aide. They should circulate quietly among

the children asking

Ha?at?{{ sha” baa nanina?

31
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(What are you doing?), and listening. This question should

be asked in Navajo at the beginning of the kindergarten
year and the adult may help provide labels the child needs
in the language and may not have acquired yet.

Among the activities available during this period
should be several which require language. Telephones
may be introduced into the room, for example. A tape
recorder should be available for experimentation; many
children will enjoy talking or singing and hearing‘their
own voices. Pictures and objects used in directed les-
sons should be available for further exploration. The
children will have heard the labels for these items and
perhaps be better able to use them in verbalizations.

It is also dUring this free time that the teacher
will best be able to get the shy child to communicate
verbally when he will be less reticent than before the
group. ‘The emphasis during this period should be on

language fluency.

Dramatic play

The play hogan or doll corner will be a major in-
centive for dramatic play. The situation should provide
an opportunity for the children to practice the com-

mon household words they aré most likely to know in Navajo.

o i IR ey
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In this setting, those who do not know the necessary voca- .

bulary will hear the words used by other children.
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Héts or other clothing often stimulate role playing
in children. After studying community helpers, for in-
stance, replicas of the hats worn by nurses or police-
men should be available for use in play situations. Blocks
are adaptable for making jails, hospitals, or whatever is
desired.

Hand and stick puppets are easy for young children
to manipulate; and a variety should be made available
during the year. Some should be presented during story
time and then left accessible to the children. Others
might be int;oduéed.during'difected language activities.

Most of this dramatic play will occur during the
loosely :scheduled block -of time allowed for free choice
of activities. Some should be oni a more organized basis, -

- and many of the language léssons will call for dramatic
activities to give meaning to action words or a more

~interesfing setting for pattérn drills.

Creative activity

' Varied media should be available in fhe classrooms
to encourageé creative activity. This could include rocks,
leaves,; weeds, flowers, sand, paint, scrap paper and
paste. These activities provide good opportunities to
teach colors and shapes, particularly with pre-cut cir-
cles, squares, and triangles of construction paper to be

iassembled.and pasted in oxiginal designs.
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Héalthfui surroundings

It is of course important from a health standpoint
to provide proper ventilation, temperature, and nutri-
tion.. With some imagination, even lunchtime can become,
in addition; a language activity. Pattern practices,
for instance, may be used as the childrén are serveéd or
sérve one another. It is important that the patteirns
uSed<in«thesg.situainns be simple and consistent, par-
ticularly if they are in the second language. Many
teachers have fééognizgd:the motivational value of
snack time for language learning, but it is a mistake
to require; *May I please have a ___ ," as some have
done. Too frequently, réquiring complex pattérns before
éi‘n‘ipie ones have been mastéred results 1n frustration

and silence.

Direct language instruction

The immediate goals of language instruction are
tbihave;;he.ghilateh~discriminate and produce the dis-

tinctive sounds (phoriemes) of the language or languages

tg'be’tgyght,‘to inferpret~andaprpduce the basic sen-
‘tence batﬁerﬁSQ'and“fé acquire an adequate vocabulary.
The sounds of a language are not taught in isolation,
just as sentence structures cannot be taught without using

words strung together. Insofar as possible, however, each
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succeeding language activity presented to children

should add only one new element to what has already been
1e‘arn‘e"d“.""‘"1£irié11ists have emphasized teaching the sound
system and structural processes; they become automatic
and have therefore often been ignored as part of language
developinent. When the structural framework has been learned
using a -limited number of words, the regquired vocabulary
can éasily be added. This is not to suggest that the
vocabulary i$ not important; the question is only one of
initial emphasis and perspective., Consideration i$ given
_in the suggested activities for the year to the selection
of voecabulary content for the language activities,

The elements of language are learned in the following
-order: Listening, speaking, reading, writing. Children
.‘ zéﬁ@ﬁlé'“;f?irsjt hear the language and then be required to
| produce what they have heard. ékeading and writing come
: only after some fluency has been achieved in speech, and
even ‘then, the initial written material should contain
no structures which have not first been introduced orally.

Direct instruction should be given to all children
in both Navéj@ and English in brief, regularly scheduled
language zgeriéd‘g , although only Navajo should be taught

for the first month of school.
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Vodabulary should be presented within these structures.
Whenever possible, more than one object should be used to

illustrate the range of meaning appropriate to each word.

Reading Refadine‘ss, Activities

In addition to the general concept and language
development aims of the entire kindergarten curriculum,
~El;-e feading readiness period will promoté skills in
auditory and visual discrimination and in letter knowledge.
While the cépac;ity to discriminate is partially maturational,
these skills can be developed to a great extent. While
auditory discrimination is éssential in hearing the sounds
- of a new language, and while visual dis¢rimination is an
‘}a;qt'iﬁyii:cigs in themselves are worthwhile on several counts.
Both group and individual activities provide additional
fs“ftuétion3‘ for language tise; Children will have the
opportunity to learn as much as they are ready to learn
~t~i‘i§_ﬁh§ﬁt be’i;ng fxu‘stfated‘ by pressure to do more or
. curriculum restraints preventing maximum progress.
Auditory di'scﬁimina%i‘on begins with discrimination

of grrss sound differences, and visual discrimination be-

g:.ns with objects.. The concepts "same" and "different" - .- ..

shoiild be taught at this time. Hold up two identical

‘pencils and ask
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When Navajo is the primary language spoken in the
children's homes, it can be assumed that they have a fair
ontrol over the sound system of the language when they
come to school and also know quite a bit of its grammar

and vocabulary. Lessons in English should assume no
/cqﬁi;act at “a'?l‘?l with the language, and should teach the
sound systém as well as the basic sentence patterns.
Similar vocabulary itéms ‘may be presented through
the strﬁg‘;tu‘resﬂ of both languages, although lexical equiva-
lence is not mnecessarily desirable. Function words will
be needed in both languages; of course, and the content
words should be selected: for immediate need and useful-
--@n“'fesfs 1n each :l‘ajrig’u‘age. Words. ‘f;elféting to home and family
Mwi‘l:l‘ be particularly useful in Navajo, and words relating
to :s‘c‘:h‘qol in English. All of the .activities and experi-
.<é‘r_1c.e‘s, of the kindergarten program should be designed to
‘develop the coricepts for which labels can be provided
‘ in both N‘avaj‘o and English,
- Beginning in the third month of school, the sound
contrasts which exist in English, but not in Navajo,
s“shoﬁl‘d be fau‘g‘h't—. The -gfa‘fmhati‘ca"l patterns and function

‘ words of English should be presented in the sequence out-

1

B lined in the Eng,llsh curriculum guide.

, ]'Savz.lle, Muriel R Curricuium Guide for Teachers of
En ‘1lsh in Kinde¥gartens for Navajo Children, Washington,
D, C.: Center Tor Appllea'l':mgulstics, 1969, pp. 6-15.
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Aruitoxt provided by Eic:
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D{{sh t?aa aheelt?é?

(Are these the same?). The children should be able to

respond

Aoo?, t?aa aheelt?é.

(Yes, they are the same). Then hold up a pencil and a

peén and ask the same question. The children should answer

Ndaga?®, doo sheeit®ée da. Eii t244 al®ga dt?é.

(No; those aren't the same. Those are different.). A

similar procedure should be followed asking

, fo{éhvt?éégai?aa;épﬁé?
(Are these different?).

Those children who perceive thése differences may
advance to pictured repreSgﬁtétions of objects, and then
tb'Ietters ﬁhat have very different shapgé, such‘és T
and 0,

'A Vg;iety of,games:fo::auditory and visual discrimi-
enatﬁoﬁ'hﬁvé'ﬁégn*develQped. Mbny.of these will be suitable
for group and individual activities in the kindergarten
program along with others designed specifically for the

Navajo bilingual classes,
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All reading readiness activities will prepare the
children to begin reading in Navajo before they begin
reading in Englisﬁ. The script adopted by the 1969

Conference on Navajo Orthogr’aphy2

will be used. The
alphabet is listed on pages 14 and 15 of this guide. It
recommends the following prosodic markers:
1. Length is indicated by double letters, e.g.
aa.

2, High ,tone is indicated by above letter, e.g.
' aa‘, »1’1‘.

3. \Nasallzatlon is 1nd1cated by hook under letter,

€i8. o _];_3,';

Since the names of the letters will be used by teachers
and children in the reading readiness program, the following
¢onclusions of the coriference are also of great interest:

1. The vowels should be réferred to by their

"Navajo names," ' that is, sounded.

2. The _consonants should be referred to by their
English names.

3. The tone mark and the nasalization hook could
be referred to elther inh English or in Navajo,

2Conference on Nava o ‘Orthography, Albuquerque, New
Mexico, May 2-3, 9. Was ington, D.C.: Center for
Applied Lingulstics.
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Music

Walking in line is fun to martial music, creative
movement inspried by varied melodies, and language use
encouréged by the addition of rhythm, rhyme, and group
response. Navajo songs should be taught, such as §gi£
Nasha (The Navajo Happiness Song). While structure and
vocabulary are not controlled in songs in English, many
will later provide excellent phonological drill and use
repetitious patterns suitable for this age and language
level.

Musical games provide as much opportunity for the
children to practice pronunciation errors as correct
responses, and the teacher must be especially alert to

the language habits being developed during such informal

drill if the songs are in English.

Stories and books

Stories should be told or read to the children each

day and books always made available for "picture reading."

Most stories (all during the first month) should be read

in Navajo, and selected for suitable interest level. Pic-

tures are important clues to meaning when vocabulary is

limited.

Film strips are available, and some provide marve-

lous illustrations for effective story telling. A few
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are worth translating into Navajo for use in the kinder-

garten program.

Specific¢ skills for handling books may be taught,
such as starting at the front or care in turning pages,

but the most important lessons here will be in the ap-

preciation and enjoyment of stories.

Security

No block of time can be set aside in the schedule
for "security." The curriculum will contribute to it
by providing routine--stable sequences in the daily ac-
tivities.,

The instructional materials will add to the chil-
dren's security by providing for levels of maturity and
capacity without frustrating even tﬁé slowest.

Above all, the total school environment will be

accepting, emphasizing the value of each child.
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The daily kindergarten schedule should be flexible

enough to allow for individual and group differences,

increasing periods of formal instruction during the school

year, special events or projects, and even variations in

the weather. The following schedule is a suggestion'of

how time might be allotted during the first weeks of

school:

9:00-9:10

9:10-9:30

9:30-10:00

10:00-10:45

10:45-11:15
11:15-11:45

11:45-12:30
12:30-12:50

Opening Activities
Greetings
Name Tags
Learn names of others.
Recognize own name in written form.

Abstract Concept Development
Number Concepts

Colors

Shapes .

Reading Readiness Activities

Snack Time
Teachers and children talk in Navajo
about the snack or other topics.

Creative Expression

Art

Music

Free Choice of Creative Activities

Outdoor Play

Environmental Concepts and Relationships
Science
Health

Social Studies
Lunch Time
Communication
(Navajo only during the first month.)

Stories |
Review and Discussion of Day's Activities
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12:50-1:00 Prepare for Going Home

‘When English as a Second language is introduced in

the third month, the daily schecule might look like this:

9:00-9:10  Opening Activities

9:10-9:30 English as a Second Language

9:30-10:00 Snack Time

10:00-10: 20 Abstract Concept Development

10:20-10:50 Creative Expression

10:50-11:15 Outdoor Play

11:15-11:45 Environmental Concepts and Relationships
11:45-12:30 Lunch Time

12:30-12:50 Navajo Stories, Oral Language Development
12:50-1:00 Prepare for Going Home

By spring, more time should be allotted for directed

periods of learning:

9:00-9:10 Opening Activities
9:10-9:30 Reading Readiness

Letter Names (in Navajo)

Auditory and Visual Discrimination
9:30-9:50 Snack Time
9:50~10: 20 English as a Second Language
10:20-10:40 Creative Expression
10:40-11:00 Outdoor Play

11:00-11:20 Abstract Concept Development
Number Concepts

44




11:45-12:30
12:30-12:50

12:50-1:00

‘Lunch Time

Oral Language Development

Stories in Navajo told by teachers
and students.

Introduce stories in English with
visual aids to illustrate meaning.

Prepare for Going Home
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PREPARING THE CLASSROOM

PRI

N T T T S

AR R

e
. .



The school environment at the beginning of the year
should be as close to that found at home as possible.
The following objects might be brought into the class-

room by teachers, aides, or other people in the community:

ST AE

dah iist3?0

- ,' T 4 ’.l
naabeeho aweeshchiin
aghaa?
yaateel

daané?e 1i{°

3{{> biyédl

. X3 ‘e Vd
azaat?i®i

hooghan

tsin
ko?k?eh
chizh

nanise? ch?il

X « * e ??
t%aa dine bi“ee”

. . Lol
sis #ichi”1
kelchi

ak?¢3?

(&4 oq ® &
sel bee sikani

X, « ® -
t°aa dine biteets?a®

Y M

aghdai

P 4 a® ¢ 22
asaa dadeesti’onigii
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loom

Navajo doll
wool (yarn)
sheepskin
play horse
saddle

bridle

hogan

trees
fireplace

fire wood
plants

Navajo costume
sash belt
moccasin

fruit and vegetable seeds
sand box
Navajo dishes
ra;tle

drum

ST eis.
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asaa ‘bee yiltazh{ drum stick

tsé rocks

awéets’aal cradle

tse bee ak®aash{ grindstone
naadg3? corn

déabalii shawl -
hasht}?ish mud (native clay)
tsints?6s{ ' ~ play sticks
t3?602 ropes

akatii bich®ah cowboy hats
ts%ag Navajo basket
adee”? gourd

ats®os feather or plume
toshjeeh water jug
honishgish poker, fire
adistsiin stirring sticks
bé?ézho0? hairbrush (straw or grass).
tsédaashijéé? o
daashgﬁ°{n{ | grinding stones
ak®?idah yi®?nii{ : saddle blanket
3{1? behéti?ool hobbles

Since it is very important at this stage to also

include the language of the home in the classroom, please

check this list of Navajo words to see if it is correct
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for your area. If a different word. is used by the children

and their families, USE THAT WORD INSTEAD OF THE ONE LISTED

HERE.

49

'g&f‘”'i!i

s

1

) .



.

INSTRUCTIONAL MATERIAL
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A,

Communication
1. Navajo
a. Objectives

To help the child learn that listening is
basic to all learning.

To help the child develop mannerly ways of
listening in conversational situations.

To help the child to associate and relate
what he hears to experience. :

To help the child express ideas.
To give the child an opportunity to relax,

To teach some of the Navajo vocabulary which
the child may not already know.

Activities

1) Many stories should be told by visiting
parents, teachers, or aides.

2) Present the White Horse Story and the
Skunk Story on different days with the
use of a flannel board and felt pieces.
The children may be given the responsi-
bilitﬁ of putting up certain felt pieces.
The children listen and watch as the
teacher presents the story. After the
story is' finished, the teacher may ask
questions of the children. The teacher
might then ask for volunteers to present
the story a second time.

3) a) The teacher modéls by placing a rock
under and on top of the sheep skin.

b) The teacher asks individuals where

the rock is when it is in each
position.
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c¢) The teacher asks individuals to place
the rock in a certain position to
evaluate and reinforce their under-
standing of the concepts and labels.

ER&C

Aruitoxt provided by Eic:

5)

d) The children should be permitted to
model as teachers and repeat the
activity if time permits.

Introduce the primary colors red, blue
and yellow in the Navajo language.~ Have

the children paint in the color or colors

of their choice. Talk about the colors
and the pictures.

Encourage conversation during lunch time
and during various school activities.
Ask the children to tell you about what
they are doing, and listen.




c. -Sample Navajo Lesson
1) Objectives

To_understand some positional relation=

ships and be able to express the follow-
ing concepts in Navajo: on/under,
behind/ in front of, inside/beside.

2) Materials

Table, Indian doll, drum, stick, large
box, and pictures (included).

3) Activities

a) Place the drum on top of the table
and describe its position to the class:

£saa” bikdd® addni bikaa? si®3.

Have the children repeat the sentence.
Then ask individual children where
the drum is and have them repeat the
same sentence again.

b) Show the picture of the drum on the
table and repeat the same procedure.

c) Place the drum under_the table and say:

y N .',‘" [ , > o - o '3 <
Asaa? bikaa? adan{ biyaagi si®a.

Ask the children where it is, and
repeat with the appropriate picture.

d) Continue to illustrate positional
relationships, first with objects
and then with the pictures. The
following Navajo sentences should
be introduced:

e . Py el 0 - g PO Y <
Aweeshchiin doo asaa®? bikaa®? adani

- @ ¢ (e L3 s 9
bikaa® sinil.

(The doll and drum are on top
of the table.)
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Aweeshchiin doo asaa®” bikaa? adani

biyaagi sinil.

(The_doll and .drum are_under_the

table.)

Ashkii tsin biddahji dah yoot{{:.

~ (The boy is holding the stick in
front of him.)

Ashkii tsin bine®ji.dsh yoot{fi.

(The boy is holding the stick
behind him.)

Asaa9A666 tsin ashkii bidaahii{ sinil.

(The drum and stick are in front
cf the boy.)

" . e . y Py ..o »¥o’ 03 03
£saa® doo tsin ashkii bine®ji sinil.

(The drum and stick are behind
the boy.)

. / ., L& g - Y, . @ ’
Awéeshchiin tsits?aa® yii? siti.

(The doll is in the box.)

Ashkii tsits®aa? yii® siz{.

(The boy is standing in the box.)

Awééshchifn tsits?aa® yfighahgoo sida.

(The doll is beside the box.)

Lsaa? tsits”aa bifghahgdo si®a.

(The drum is beside the box.)

The children may take turns placirg
the objects on, under, behind, in
front of, inside, or beside another
object and asking others where it is.
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£)

When most of the children can express
these positional relationships, other
objects in the room or other pictures
should be added. If a few children
cannot éxpress these concepts, they

b N s .

should be given additional direct in-
struction by the teacher or aide while
the rest of the class is continuing
with another activity.
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2.

Introducing English

Navajo should continue to be the only language
of instruction during the second month in classes

~where the children-are—fluent-in Navaje.—English

will be introduced during this period, but pri-
marily to help develop a motivational state of
readiness in the children to learn the second lan-
guage. The limited English content during this
period will also help to familiarize the children
with the new sounds and intonation patterns. Les-
sons this month involve only exposure to the sounds
of English in an informal setting, and the teacher
and aide should continue to use only Navajo for

all other activities during. the day.

a) Objectives

To introduce English into the classroom in
an informal and pleasant manner.

To let the children hear English intonation
patterns, both.as spoken by the teacher and
by a male, native English-speaking storytel-
ler.

To expose the children informally to sounds
not used in Navajo, such as the /n/ of sing,
the /r/ of run, and the /3/ of them.

To let the children hear familiar sounds in
new word positions, or in new combinations,
as the /m/ of aitumn and the /sn/ of snow.

By using pictures and activities for which
concepts have been developed in Navajo, to
convey the idea that English can express

similar concepts: that is, it has meaning.

b) Materials

Four pictures of trees and leaves used in
science, the ten white sheep used in abstract
concept development, flannel board pictures
for "Engine on the Wheels (Pattern included),
tape recorder, and tapes of 'Ten White Sheep"
and “Engine on the Wheels and the poem "Sing
a Song of Seasons."
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¢) Activities

1) Say this poem using four pictures of trees

and leaves drawn to illustrate the science

lesson on_seasonal changes.

2)

Sing a song of autumn,
Leaves are falling down;
Sing a song of autumn,
Leaves are golden brown.

Sing a song of winter,

It is icy colds

Sing a song of winter,
When it snows, we're told.

Sing a song of springtime,
Trees are getting green;
Sing a song of springtime,
New flowers to be seen.

Sing a song of summer,
Children in the sunjy

Sing a song of summer,
Let's all see them run.

Hold up the appropriate picture for each
stanza as you play the tape recording

of the poem. Let individuals or small
groups of childrén listen to the tape,
if they wish, on subsequent -days.

Place the ten white sheep on the flannel
board or let ten children hold them. Say
the poem, removing the sheep one by one
as indicated.

Ten white sheep are standing in a line.
One goes away and now there are nine.

Nine sheep standing oh, so straight.
One goes away and now there are eight.

Eight white sheep--one's name is Kevin.,
He goes away and now there are seven.

Seven white sheep are chewing on sticks.
One goes away and now there are six.
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Six white sheep are glad to be alive,
One goes away and now there are five,
Five white sheep. _How many more?

One goes away and now there are four,

Four white sheep are looking at me.
One goes away and now there are three.

Three white sheep are looking at you.
One goés away and now there are two.

Two white sheep are standing in the .un.
One goes away and now there is one.,

One white sheep is standing all alone.
He goes away and now thére is none.

3) Play the poem on the tape recorder. Let
children remove the sheep one by one as
directed on the tape. (The chiidren do
not need to understand the words to parti-
cipate, but only the concept that the
sheep are to-leave one by one.)

4) Have the tape and flannel board available
so that individual children or small groups
may choose to listen again and act out
the poem.

5) Play the tape of "Engine on the Wheels"
and put the appropriate pictures on the
flannel board while the poem is in pro-
gress., Whenever the wheels go 'round-
round-round," make a circular motion with
fists or hands.

(2) (Put engine and wheels on flannel board.)

There are three round wheels upon the ground,

And on these wheels there was an engine.

With wheels on the ground,

The engine makes the wheels go
round-round-round,

(b) (Add the chair.)
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And on the wheels there was a chair.

With the chair on the wheels

And the wheels on the ground,

The engine makes the wheels go
round-round~-round.

(c)

(d)

(e)

(£)

(Add the girl.)

And on the chair there was a girl.

With the girl on the chair

And the chair on the wheels

And the wheels on the ground,

The engine makes the wheels go
round-round=round.

(Add the hat.)

And on the girl there was a hat.

With the hat on the girl

And the girl on the chair

And the chair on the ground,

The engine makes the wheels go
round-round-round.

(Add the rose)

And on the hat there was a rose.

With the rose on the hat

And the hat on the girl

And the girl on the chair

And the chair on the ground,

The engine makes the wheels go
round-round-round.

And on the rose there was a bee.

With the bée on the rose

And the rose on the hat

And the hat on the girl

And the girl on the chair

And the chair on the wheels

And the wheels on the ground,

The engine makes the wheels go
round-round-round.
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6) Let the children listen to this tape,
also, when there is a free choice of
activities. They may put the flannel
board pictures up in sequence as they
listen.

7) Have other tapes and records of stories
in English available for this daily "‘ex-
posure" to the sounds of English.
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3.

Basic Sentence Patterns

Formal English instruction will begin by the
third month in most classrooms, but no verbal
responses from the children will be required in

—the firstfifteen—lessons. They observe first,

then perform only familiar actions in response
to the verbal cues. The children do not have to
pronounce words until they recognize them and
understand their meaning. Action verbs, rather
than nouns, are introduced first to permit ac-
tive responses on the part of the children and
actual demonstrations of meaning in presentation
by the teacher and response.

Children who already know some English will be

able to progress through these activities very
rapidly. Children who know no English will pro-
bably progress at the rate of one lesson every
day or two. There is no reason for all of the

children to do the same thing each day, but keep-

ing them in two or three groups for language in-
struction may be .convenient for the teacher.

During this period, no more than 30 minutes a
day should be spent on English, but it is im-
portant to have it a daily activity. More time
will be added in later 'stages.
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LESSON 1
Focus: Present progressive tense and commands.

New Words: I, he, she, it, am, is, walk, run, jump,
: sit, stand.

Activities

1. gemonstrate each of the five verbs to the class.
- oay

I am walking.

as you walk, and

I am sitting.

as you sit, etc.

; 2. Give a command to the aide .and then describe his (her)
action. For instance, tell him (her)

Stand!
and then say

He (she) is standing.

Sit!

He (she) is sitting.
Continue until all five vérbs have been demonstrated.

3. Give a command to several children, one at a time,
and describe their action. Say to onhe child

Jump!
and then say to the class

He (She) is jumping.

Continue until all five verbs have been demonstrated,
} .. and until all children have a chance to participate
and demonstrate an understandlng of the five verbs.

62
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4.

Show the appropriate pictures to the class as you
say the following sentences:

He is sitting. (1)

She is running. (2)

He is jumping. (3)

It is jumping. (4)
She is walking. <(5)

Place the same five pictiures where the ¢hildren can
see all of them--perhaps pinned to a bulletin board.
Repeat each sentence and have individual children
point to the picture which goes with it.

ot
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LESSON 2

Focus: Present progressive and commands.

New Words: we, you, they, are, eat, drink, sleep, play.

Activities

1. First use the new verbs with the singular pronouns
introduced in Lesson 1. Use real food and liquid
to illustrate eating and. drinking.

I am drinking.

=

am eating.

=t

am,slegﬂing. (Pretend to be sleeping.)

™

am playing.

2. Give a command to the aide and describe his (her).

{z} action.

He (she) is eating, etc.

3. Act out any of the nine verbs with the aide or a
child and say

We are ----ing.

Give a command and then say to the child responding

You are =----ing.

'Give a command to moré than one child at the same
time. Say to the class as the children are responding

1Theylare ----ing.

4, Show the appropriate pictures to the class as you
say the following sentences:

He is eating. (6)

She is eating. (7)
(i} 1Fyis;eating; (8)

b4

Aruitoxt provided by Eic:
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They are eating. (9)
She is drinking. (10)
It is drinking. (11)

She is sleeping. (12)

He is playing. (13)

She is playing. (14)

They are playinga (15)

Place five or six pictures where the ¢hildren can
see them, repeat some of the sentences above, and
have children point to the approprlate picture. Use

different combinations of pictures until all can be

recognized.

Use the sentences: which have been presented in real
class situations. At snack time, for instance, point
to individual children and say

She is d;inking, etc.,

During play time, point to a group and say

Théy.arenplaying.

If a child falls asleep durlng rest time, use the
chance to illustrate

He is sleeping.

. e
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LESSON 3

Focus: Proper nouns and the conjunction of nouns.

New Words: and, (use the children's names).

Activities

1. Give commands to the children as before, adding
their names to the command and description.

Walk, Joe!

Joe is walking.

Eat, Matz}

Mary is eating.

2. Let the children take turns performing any action
described so far. Say the appropriate sentence as.
each is being carried out. ’

Dick is jumping.

Nancy is walking.

hBili\iS.SFaﬁdihg}

3. Give commands to two children and describe the action
of both.

Mary and Joe are sitting.

Dick and Bill are jumping.

Let pairs of children choose activities to perform
and describe the action.
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LESSON 4

Focus: Definite article.

ANew'Wérds: the, boy, girl, horse, cat, doli.

Activities

1. Give a command to one boy as before. Describe his
action, using proper noun, pronoun, and common noun.

Run, Joe!
Joe is running.
- = >
He is running.

The boy is running.
Repeat with a girl. .
.Walk,.Ma;y}

Mary is walking.

‘Sheiié'walking;

The girl is walking.

GbntiQUg\with all verbs, alternating between boys
and girls. ‘

2. Use a doll much as a puppet and pretend that it is
' performing some of the actions., Describe them.

The doll is standing.

The doll is jumping, etc.’

3. Use all of the pictures described earlier and describe
them again, using both pronouns and common nouns.

She is eating. The girl is eating. (7)

He is eating. The boy is eating. (6)




It is eating. The cat is eating. (8)

They are eating. The boy and the girl are eating. (9)

4. Describe a picture and let individual chlldren select
the picture being talked about.

QO
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LESSON 5

Focus: Negative.

New Words: not.

Activities
1. Walk back and forth in front of the class and say

2.
; 3~o
{
i
t
i
}
:
‘
i
t
1
:
4.

Aruitoxt provided by Eic:

ERIC

v

I am not rumning.

L |

am not sleeping.

It

am not jumping..

1 am walking:.

Call on individual children and pairs of children to

perform an action and describe each in the same man-

ner.

He is not sleeping.

He is not walking.

\He is not eating.

He is jumping.

Substitute proper nouns (Jo:) and common nouns (the
boy) for the pronouns in thise descriptions.

‘ Show the pictures which alr¥eady have been introduced
and make a negative and théin a positive statement

about each,

The girl is not eating.

ihe-girl is sleeping. (12)

HaVegfive children‘stand*ih{front of the class, Tell
oné to sit. Point to the four and say

.They are standing.

6 9 . st
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Point to the one and say

He is not standing.

is sitting.

He

Repeat with other children and all verbs.
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LESSON 6
Focus: Prepositional phrase.
New Words: to, on, over, under, chair, table, door,
window,
Activities
l. Walk around the room, describing where you are going.
lham'walkipg‘to the chair.
| 1 am walking to the table.
'é ;;am~Walking to the door.
; I am walking to the window.
\é 2. Give commands to individual children, but do not yet
; ‘4% include the destination in the copmanda
- Run, Joe!

Do include the direction when describing Joe's action.

Joe 1is running to the door.

Jump, Mary.

Mary is jumping to the window.

3. Add the other prepositions in similar descriptions.

I am sitting on the chair.

Thgﬂddll‘is sitting on the chair.

The doll is sitting under the chair.

The boy is standing on the chair.

The boy is jnmpingAQVer“theeéhair;

4., Have individual children peérforin some activity in
- . relation to one of the nouns named and describe what
() they are doing to the class.

| | | 71
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Aruitoxt provided by Eric:
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The boy is sitting under the table.

The girl is running to the chair.

Continue until each child who desires has had a turn.
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LESSON 7

Focus: Prepositional phrases in commands.

Activities

1.

2.

Give commands to the whole class for them to follow
together.

Walk to the window, __—

Jump to the door.

Sit under the table, etc.

Give similar commands to individual children. Their
ability to follow these directions will let you know
if they understand the verbs, nouns, and prepositions

which have been presented so far or if further drill

is needed by some of them.

Give two commands to one child and have him follow
them in sequence.

Walk to the door. Jump to the table.

Some children will be able to follow three or four
directions in sequence at this time, This is good
practice in listening to English.

Tape record some of the directions and let the children
practice following them from the voice cue alone=-
without seeing the speaker. Individual children may
choose to listen to the tape and follow the directions
as a free activity. Although they are not yet re-
quired to speak English, some may choose to repeat

the commands at this“time.
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Focus: Demonstrative pronoun (this).

LESSON 8 .

New Words: this, a, an, desk, box, radio, chalkboard,

tape recorder, airplaie, eraser.

Activities

1.

S
d

3.

Aruitoxt provided by Eic:

ERIC

Touch objects in the room for whiéthngiish labels
have already been provided and say, '

This is a chair.

This is .

1o

table.

This is a door, etc.

Add: desk, box, radio, chalkboard, tape recorder.

Touch the two- objects to be introduced which begin

with vowel sounds and say

This is an airplane,

This is an eraser. .-

At this time, the children need only recognize that

airplane and eraseér aré preceded by an., -

Small pictures of door, window, doll; table, desk,
box, cat, chair, horse, airplane, boy, and girl have
been provided (16-<17). Cut out each and paste on
separate 3 x 6 pieces of tagboard to serve .as flesh
cards. Any additional pictures of the object's which
have been named may also be used. Distribute the
pictures to the children. Touch an object in the
room, saying as before ‘

The child who: has ithe picture of thaﬁndbject should

then stand and show it to the class or return it to
the teacher.
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4. Children who do not know these words in English may
be drilled as a small group using the flash cards,
objects, or other pic tures.
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LESSON 9

Focus: This/that differentiation.

New Words: that, floor, record, record player, tape,

clock
Activities
1. Touch one of the familiar objects and say as before

ER&C

Aruitoxt provided by Eic:

‘This is a chair.

Point to a familiar‘object.across the room and say

That is a table.

Continue reV1ew1ng the names of objects, using this

when close enough to touch and that when too far
away .

Introduce theé new nouns in the same patterns using
objects for illustration: clock, floor, record,
record player, tape. Use the flash cards as before.
When a ch11d stands to show his picture this time,

.....

That iS“a~-"‘1

Have five children hold pictures in front of the

class and you hold five different ones. Show one
of your own and say

ThlS 1s a zcoos.

Point to one of the children's and say

That‘iS'a Zz=s.

‘The cards may .again be used to drill any of the

children who- do not kiow these words in English.
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LESSON 10

Focus: Direct object.

New Words: touch, take, crayon, pencil, book, bead, block,

car, truck.

Activities

+

M
('()
<

v
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v

ERIC

3
e

1.

2.

Hold up objects -which illustrate the new words and
introduce in the pattern

This is a crayon.

This is a pencil, etc.

Put the objects on the table, touch one and say

:_[_ am i:’duéhing‘ the =«s=-,

Pick one up and take it from the table, saying

I am taking ‘the ===, -

‘Tell. one child to6 touch am object.

Zouch the block, Joe.

Then: tel). him to take it.

‘Take the block.

| Continué, choosing different children and objects.
Then add pictures and repeat using them as objects

for responses.

’.‘lffi'ic].f_iide‘ touch and take in the commands given earlier
along with-all thé new houns. You can now give a

wide variety of commands to children to review vocabulary

and test their undetstanding.,
Sit under the desk.

Touch the windoiw,

Run to the record player,
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Jump<overAthe box.

Stand in ;he box.

\)l



. R T T T
ENNTE A Lo e IR T Y .«»,xmw«é

LESSON 11
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Focus: Indirect object.

New Words: show, give, me, him, her, us, them,

. .,,,
R it

Activities

1. Pick up one of the objects previously introduced
and say :

I am showing you a =-=--,

Hand the object to one of the children and say as
you do | 9

I am giving him (her) the ----.

Repeat several times, i

2, Tell one student to. show you an object.

Joe, show me a percil. 4
Have the child give the ¢ébjéct to someone else.

Give him W(Bi'll;) the pencil, A 4

Then tell the child who has the object to show it. : .

Bill, show me the pencil.

_ e e AL . L
oy S

Tell him to give it to someone and continue to have
the pencil passed around. the class in this manner.
Repeat using different objects.

3. ‘Have one child join you in front of the class and
change me to. us in the commands. Then substitute
‘them, indicating that the object should be shown to
the entire class.. ' _
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LESSON 12

Focus: Polite form of commands and responses.

New Words: please, thank you.

»Act iVit ies

1.

Continue giving commands to the whole ¢lass or to
individual children, but adding Bleas to each.

«BleaseArun to the door.

Please sit on the floor,

Add:thaqk ybu whenever a command is.fdliowed,

Please show me the crayon.

'rhan@c you.

Please give him the book.

-Thank yous

Review all commands given in the first eleven lessons,
1nclud1ng sequences of commands as introduced in
Lesson 7:3. ~

0-



LESSON 13
Focus: ~ConjUnction‘of verbs or verb phrases.

Activities

1. Describe more than one action being performed by the
same subject, either dramatized or pictured.

The girl is sitting and éating.

The girl is sitting on the chair and eating.

2, Give two commands in Sequencé to various children
and have them follow them both without pausing in
‘between. ’

Please run to the table and sit under it.

Please walk to: the chair and stand on it.

e PreaSéMShOWﬂmetﬁhe*béll énngiveamefthé~pehc£l,
3. Tape record directions to be followéd by individuals

or by -small groups of childrén receiving only vocal
cues’, o | |
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LESSON 14 .

Focus: Plurals of count nouns.

New Words: these.

Activities:

1. Touch one object, then two or more simultaneously,
saying ‘

This is a chair. These are chairs.

This is a book. These are books.

Repeat for the names of all familiar objects which
.can be counted.

2. Give ¢ommands using both singular and plural obiects.
Note that the can be used with either, but a only
with. sin\gqu,a‘r«._: ‘ ' ‘

Show me chairs.

Give mie a chair.

Touch the pencil.

Touch the pencils.

3. Have the children sit in a circle on the floor with
many -objects in the middle. Give commands as before,
- but add two different objects as & possibility.

Show us a book.

Shov us bocks.

‘Show us a. book and a c¥ayon,

Show us & book and crayons.

o
Al
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LESSON 15

Focus: These/those differentiation.

New Words: those.

Activities

1.

Touch one object, then more, saying

This is a ====, These are ==<-,

Point to one further away, and then to more, saying

That is & =r=-. Those are =-==.

Let individual children touch or point to any objects
‘or pictures which have been named in this unit. I1f
singular; say

That is a -==-,

if plural, say

Those are =s-==,

Children who do not understand all of the English
words presented should be retaught in small groups.
Children who already understand the words presented
so- far may learn additional ones in_the :same sen-
tence structures. These words should be added to
activities already used, with the introduction of
additional objects and pictures for illustration.

‘Those children who understand the commands .and des-

¢riptions given may now progress to the lessons te-
quiring verbal response. Since children come to . school
from different. language backgrounds. and with different
learning rates, teachers who are sensitive to these
differences will probably want to group for further
instruction in English. C e e -
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LESSON 16

Focus: Commands and .questions with yes/no responses.

New Words: listen, repeat, do, don't, no, yes, isn't,

man, woman, baby.

Activities

1,

ER&C

Aruitoxt provided by Eic:

Show a few familiar pictures or objects to the class
and describe them. Say "Listen," before each des-
cription and do not allow the children to repeat the
description after you

«Listgn. The'bpy*ls sit@ihga‘ (1)

Listen! The ‘bo“y is not walking.f

Show the same ot additional pictures and objects .
to the class and again describe them. After each
description say "Repeat," and have the class repeat
the. descrlptlon exactly as you have said it.

LrSten;i She 1s\s}eep;ng@ ;Repga;. (12)

She is sleeping.

_Listen! The girl is not hopping. Repeat!
The gifi-is not‘hoppingu

After the class -understands what you want them to do,
give the directions to individual children.

Listen? ‘He;is;playing. Repéat, Jpe.
He is playing.

Introduce the negative command by saying one of the
sentences used éarlier -and adding to it.

Listen. ‘Shé is“sléepingu Donnot'repeat,

Indicate disapproval if any children ‘espond when told
not to repeat the sentence. Briefly explain in Navajo

if the children have trouble understanding what is

expected,

84
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5. Alternate positive and negative commands, such as
Jump! .and Do -not jump! with the children responding
only to the positive (or affirmative) ones. Change
to the contracted forms, Don't jump! or Don't stand!
and alternate thesé commands with their Tull forms.
The more polite form with please should be reintroduced.

e e i

6. Review many of the~Verbs’Ere$ehtedwinrStageAII by
giving commands and then having one child respond
to each with the appropriate action. Ask another
child or the entire c¢lass to describe the activity.
This drill would have the following form:

Johnny, please walk to the table.

Johnny should walk to the table. If he doesn't under-
stand, repeat the command in English and then explain
it in Navajo so that he will make the appropriate
response..

Cue the class that.you want thein all to speak.

Ciass.
qohnny,is-wafking‘to the;tablea ﬂ

Mary, please stand.

Mary should stand.

‘Mary is standing,

Joe, please ‘do not (or don't) hop.

Joe should do nothing.

Joe is not (or isn't) hopping.

.If"ﬁhe~¢1a53;d6eSznot-givthhe'¢orrect:response in
English at this point or at any other time during
the English lessons, do ‘the following things®

‘a.. Say the desired response in English.

.
¢ e} « ~a?
RS 5 - was?
i) . ' e -




/"‘\“
p——

Aruitoxt provided by Eic:

ERIC

b. Translate it into Navajo so the meaning will
be understood.

c. Say the response again in English and have
the children repeat it after you.)

Rose, please do not (don't) sit on a chair,

If Rose is sitting on a.chair, she should get off
it; otherwise, she should do nothing. ‘

F:ank.

Rose is not (isn't) sitting on a chair,

Other commands which could be feviewed are

Take-(dgn’t take) the’bbok.

Jump over a block.

‘Give me a pencil.

Sit under the table.

Show us a ball.

Stand on a chair.

Point to a familiar object or picture, such as one
of a cat, and say to the class:

Thet is a cat.

Then say to the class

Is that a cat? Yes, it is.

Referring to the same picture or object, ask
* Is this a horse?
Have the class repeat

No, it is not, or No, it isn't.

Review the names of objects in the classroom or pic-
tures by asking the whole class or individual children

B6




10.

baby (20

Is this a ----?

They should respond either

Yes, ‘it is, or No, it isn't.

as appropriate.

Add the pictures of the man (18), woman (19), and
g to those being rev1ewed When you first

show them, say

This is a man.

‘This is a woman.

This is a baby.

Then show the composite picture of the family (21),
point to individuals in the picture, and ask

Is this the woman? (etc.)

The children should again respond

Yes, it is; or No, it isn't.

as appropriate.

Let individual child¥en take the role of the teacher

in pomtmg to objects or pictures and asking similar
questions of othér children in the class.
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LESSON 17
Focus: Plurals in questions and responses.

New Wérds: tree, flower, rock, ball,’balioén, blocks, 3
beads.

Activities

1. Have several rocks, ¢ crayons, pencils, books, beads,
and blocks on a table in front of the class. Hold
one rock up and say: :

This is a rock. Is this a rock?
The children should respond

Yes, it is.

N o . o e RS
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Theh hold up. two 6rngreerCRS'and‘say

These are rocks. Are these rocks?

R i N

The c¢hildren should respond

Yes,, they are.

The difference between Yes, it is and Yes, they are
may be a difficult distInction For the children To
make, Listen carefiilly to be sure each child is making
the correct response and not practi¢ing a mistake in
Engllsh

2, Continue the same type of pattern drill with these 1
objéects and others in the room urtil the class and
individual children c¢an con31stent1y'make the ap-
proprlate 51ngu1ar and plural responses.

This is a crayon. Is th1s a crayon?

Yes, it is.

Are these crgyons?

Yes, they are.

ER&C

Aruitoxt provided by Eic:




Is this a book?

Yes, it is.

Are these pencils?

Yes, they are.

3. Small pictures of trees, flowers, and other objects
which .can be counted (22) may be dadded to the drill,

Are’theSg‘txees?
Yes, they are.

Is this a bg‘]fl?

Yes, it is.

4. Let individual children take the role of the teacher
in asking questions. So far the only change is be-
tween singula¥ and plural; all responses in this les=
son have been yes.

5. Ask questions which will require negative responses:

Are these beads?

Yes; they are.

Aredyhese:blqcks?

No, they are not (aren't).

6. As an additional activity, whenever the response is
negative, have the class or an individual child sup-
ply the correct description.

Is this a flower?

" No, it isn't. It is a rock.

Are:these;penéils?

No, they aren't. They are crayons.




LESSON 18

Focus: Conjunction of nouns.

New Words: or.

Aétivities

1.

O

Aruitoxt provided by Eic:

ER&C

Point to individual children in the class and ask

questions in the following pattern:

Is this Joe or Mary?

That is Jpe.

Is Jogngﬂbqy'ox a girl?

Joe “i':s‘ a boy.

Point to a girl.

Is she a boy or a girl?

Shé,iS-a,girl,

Use the same pattern to ask about objects in the class=
room which aré familiar to the children. Point and
ask such questions as

I$»this a,doll ot a qat?

o

Is this a chair or a table?

1s this

1o

door or a window?

Is*this-g record piayer‘or a tape recorder?

Let individual children ask questions using the same
pattern -and call on the class or other individuals
for answers.

Use some or -all of the small pictures introduced in
earlier lessons, either mounted on flash cards or
backed with flannel and placed in front of the class.
Take one picture, such as the cat, from view and
hﬁdf it behind your back. Then ask an individual
child

0
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Is this a girl or a cat?

When he answers correctly, put the picture out of sight
in a box or bag and select another, such as the ball,
and ask

Is this a ball or a horse?

Thé child answering the question will be able to still
see the horse, and should have no. trouble answering

That is a ball.

‘The game may be made more difficult by including words
which have already been used; which requires the chil-
dfen to remember what is missing:. Hide a picture of
a flower, for instance, and ask "

Is this a cat or a flower?

The child who answers will not be able to seé either
picture, but should respond

That is a flower.

Put familiar -objects or the same pictures in a box
or bag and select one at a time to ask about, not
allowing the class to see your choice. Select a
¢rayon, for instance, and ask one child

Is this a pencil or a crayon?

If heée responds

That is a pencil.

say

No, it isn't.

and call on another child for the answer. When the
correct answer i,s ‘giV"e_n,

That is a crayon.

say

Yes, it is.



[

and the Chlld making the correct responsée may take

the teacher's role, choosing :a picture or cbject,
hiding it from view, and asking another child

Is this a ==-- or a ~=-=?

Continue this guessing game until several children
have had turns asking and -answering questions.
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LESSON 19

Focus: Completion question with "what."

New Words: what,

. Activit ies

1.

el

O
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Again, show a familiar object or picture (not of a
human) and say to the class

This is a chai¥.

The c¢lass should respond

That is a chai¥, or That's a chair:

‘Then ask

What is this?

The children answer

That is a chair.

After three or four objects or pictures have been

named in this pattern, say only

What is this?

and have the children answer

That is a z:=-.

Shorten the question to its contracted form.

What 's tl}_i{S?

,Alg’ernétely-, hold up more objects or pictures and
point to objects or pictures some distance away, asking

What's this? or What's that?

as appropriate. The class should respond

That ',*S é -,.i.\- .
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The appropriate response is

- ey

P01nt to two or more tables, chairs, windows, or

other objects and ask

What are those?

-
X

Thosekaré,-ﬁed.

Hold up two or more crayons, penc1ls, balls, or books

and ask

Fd

What are these?

The students: should again respond

Those are =z-=.

Ask individual students to name oneé or more objécts
which. you hold ot point to.

What s that Joe?
That s a EE .

After several students have answered, the one who
answers may hold o point to an obJect and ask
another

What s that Mary?

. wr:»

Th a Emee,

What .S thls, Rose?

Let several students answer and then ask questions
in this fashion while you listen carefully to be sure
this, that, thése, and those are used correctly If
anyhstudent makes a mistake, have him .repeat the cor-
rect form “after you and the exerc¢ise wil continue.
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LESSON 20

Focus: Review of structures already presented.

New Words: rabbit, cowboy, hat.

Activities

1. Hold up six pictures: rabbit (23), cowboy (24), hat
(25), horse (26), cat (27), and airplane (28), and
vsa‘y *

This is a =-*=,

The children should listen; but mnot repeat.

2. Pantomime the words by meowing like a cat, twirling
a rope like a cowboy, or hopping like a rabbit., Let
the childrenugué3§mWhi¢h~word:ybu:arg‘rqprESénting.

3. ‘Have the children act out the words in'much the same
manner, Oné child comes in front of the group and
acts out one word, The child who guesses which word
he represents acts out the next word. Several children
may choose to pantomime the same word.

4, Give each child a set of six flash cards (29). &Each
flash card will have on it one picture, and the set
of s1iX given each child will picture an airplane,

a rabbit, a hat, a cowboy, and a horsé. Hold up each
of the six larger pictures and say

This is a ==--.

The children hold up the corresponding small pictﬁre
and repeat

This is a ===-.

5: Put three of the larger pictures on a table or other
support several feet away and hold three in front of
the children. Alternate describing the pictures, saying

Thi‘S iS é mm e,

That iS é mm—m-.

“)

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

One at a time, have the children hold up one of their

small pictures, saying

This is a ===-=,

The same child should then point to the teacher's
pictures and say

That is a ===-.

Have the children sit in pairs w1th one set of flash

catds between them. One child shows all six flash
cards, one at a time. The other Chlld says

That is a =z-=:.

as each is shown, If he doesn t know one word, the
child who is showing the cards says

ThlS 1s a*----.

The two chlldren then change places and the one who
has responded to the cards now shows them to the

other.

Give one group of children objects or pictures. Have
another group ask questions, as

Whatfs that?

A~cﬁild will answer

This is a rabbit.
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LESSON 21

Focus: Review the use of is in questioms,

Activities

1.

Hold up larger pictures and ask the children

(Mary), is this a ??-92

As you ask each question, be sure you are using the
correct intonation pattern for Engllsh Have the
children respond

YéS‘, that iS 8 ====;

The statement response -should not mimic the question
intonation pattern.

‘Give each child his set of six flash cards (29). One

child holds up a flash card and says
(Joe), is this a =-=-2?

(Joe) responds

Yes, \that, is.a ====.

(Joe) then asks someone elsé about one of his cards.
Be sure the question and statement intonation pat-
terns are used correctly by the children in all ques=-
tions and responses:

Hide one of the larger pictures from view and act
out the word. The children then guess what the pic-
ture is by asking

Is that a~---=?

Repeat for three or four words. Then have one of
the children hide one of his flash cards and act
out the word it represents. The other children guess

Is that a8 ====?

The first child to guess correctly acts out one of
his pictures.

S



Pin pictures of the rabbit, airplane, cowboy, cat,
hat, and horse on one wall. Blindfold one child and
point him in the direction of the pictures. He
touches one and asks

Is this a (horse)?

The class answers

Yes, it is. (or)

No, it isn't. That is a (cat).

Let several children take turns. Review pictures
may be substituted.

Place several objects from around the room in a paper
bag. One child puts his hand in and feels an object
without looking at it. He asks

Is it a (block)?
He pulls the object out and the class answers

Yes, it is a (block). (or)

No, it isn't. It is a (crayon).

Continue the game until several children have had
turns.
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LESSON 22

Focus: To continue with the plural form of count nouns;

to teach that the plural may not be used with a

or an.
Activities
1, Holdgup two pictures illustrating each of the six
count nouns: airplane (28 & 35), hat (25 & 32), -
rabbit' (23 & 30), horse (26 & 335, cowboy (24 & 31),
and cat (27 & 345; one with one object and one with
two or more. First hold up the picture of the singular
noun, then the plural, saying
An airplane; airplanes.
A rabbit; rabbits, (etc.)
Show the pictures again. This time the children say
the words with you.
2, Hold up the six pictures of plural objects and say
These are ----s,
as you show each.
3. Give each of the children six flash cards illustrating

plural objects (36). One at a time, the children hold
up one of their flash cards and say

These are ----s.

Repeat this until each child has had a turn. Then
have each child hold up one of his flash cards and
say as beforg '

These are =---s,

The same child then points to the teacher's picture
and says

Those are =-=--s,

29



Have the children sit in pairs with one set of six
flash cards, one at a time, saying

What are these?

The other child says

Those are ~-=--s,

as each is shown. If he doesn't know one word, the
child who is showing the cards says

These are ==--,

The two children then change places and the one who
has responded to the cards now shows them to the
other and asks questions.

If the children can count in English, have them count

and recite the number of pictures they are shown:
five horses, three airplanes, one cat, etc. (37-46).
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LESSON 23
Focus: Completion question with who.

Activities

1. Show pictures of a man (18), woman (19), baby (20),
girl %2), and boy (1). Ask, as you show each

Who is this?

The children should respond

That 'S a ===-,

2. Add pictures of non-human objects or animals, such
as horse (26), cat (27), and airplane (28). Ask as
you show each

What is this?

Alternate pictures of humans and non-humans, also,
alternating the use ot who and what in questionms.
The children should always respond

That's a ----,

3. Show the pictures showing action (sitting, running,
jumping, walking, eating, drinking, sleeping and play-
ing) and ask appropriate questions, such as

Who is sitting?

The boy is sitting.

What is he doing?

He is sitting.

What is drinking?

The cat is drinking.

What is it doing?

It is drinking.
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Repeat with ten to fifteen pictures.

Put a blindfold on one child and have him stand in
front of the class. Another child stands behind him,
and the child with the blindfold tries to guess who
it is. He asks

Who are you?

The child behind says

I am ----.

but doesn't use his real name, rather that of one of
the other children. The child with the blindfold
answers

No, you aren't ----,

Who are you?

The child should get three or four chances to indentify
the one behind him by the sound of his voice. He should
then answer :

You are =-=--,

If he is right, the child who was behind him is blind-
folded. 1If he is wrong, someone else is chosen.
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LESSON 24

Focus: To teach three qualifying adjectives, and their 4,
position in statements and questions. '

New Words: big, little, fast, house.

Activities : _ K

1. Hold up pictures to illustrate the following sentences e

This is a house. (47)

These are houses. (48) ;

This is a big house. (49)

This is a little house. (50)

Have the children repeat, substituting that for this
* . and those for these. i

2. Show the pictures again and ask such questions as

Is this a big house?

Is this a little house?

Are these houses?

Thé children should respond

Yes, it is.

No, it isn't.

Yes, they are. (or)

No, they aren't.

3. Follow the same procedure using pictures of a big
horse (51), a little horse (52%, a fast horse (53),
a big airplane (54), a little airplane (55), and a
fast airplane (56).

g
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4, Give each child a piece of paper illustrating a big
horse, a little horse, a fast horse, a big aiirplane,
a little airplane, a fast airplane, a big rabbit, a
little rabbit, and a fast rabbit (57). Say

This is a ===-.

and instruct the children to make the picture béing
described. Repeat for all nine pictures.

5. Place pictures of big and little cowboys, airplanes,
and rabbits on a table. The children take turns
choosing a picture and describing it to the class,

This is a ==---,

6. Place the same pictures on a table together with a
box. Say

Put the big rabbit in the box.

This continues until all the pictures are in the box.
o~ (Objects may be used.instead of pictures, and may in-
{:- clude. big and. little items from past lessons, such

as doll, radio, clock, crayon, pencil, book, block,

car, truck, ball, flower, or rock.)
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LESSON 25

Focus: The use of the adjective alone after forms of be

and the question transformation of this form.,

Activities

l.

2.

4.

Show the pictures used earlier to illustrate big,
little, and fast, saying :

This horse is big, etc.

Tﬂe children should repeat, substituting that for
this.

Show the pictures again'and ask such questions as

Is this horse little?

The children respond

Yes, it is. (or)

No, it isn't. That horse is big.

Have pictures or objects in front of the class. Each
child should answer and ask one question about them.
These should be in the following forms:

Is the rabbit little?

Yes, the rabbit is little.

Is the house big?

Yes, the house is big.

Is the rock big?

No, the rock is not big.

Have the children to identify objects by their quali-
ties. For example

What is big?

The house is big.
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What is fast?

The airplane and the horse are fast.

5. Using the names or children in the classroom, ask

Is (Joe) fast?

Have (Joe) run a short distance, and then all réspond

Yes, (Joe) is fast.
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LESSON 26

Focus: The use of a prepositional phrase after a form

of be.

New Words: in, on, under.

Activities

1..

Have familiar pictures or objects and a box large
enough to heold each. Put an airplane (or other
item) in the box and say

The airplane is in the box.

Have the children repeat this. Continue for on
the box and say

The airplane is on the box.

Have the children repeat this also. Continue for
under the box, and similar sentences about each
object or picture.

Let the children take turns manipulating the objects
or pictures, putting them in, on, or under the box
as they say for each

The ---- is in/on/under the box.

Show pictures illustrating a rabbit on an airplane
éSSg, a cowboy on a horse (59), and a cat on a house
60). Describe each in the form

The rabbit is on the airplane.

and have the children repeat the descriptions.

Add the plural form with more pictures to describe
rabbits on airplanes (61), cowboys on horses (62),
and cats on houses (63).

Pass out a paper to each child illustrating objects
in and on boxes (64). Have the children mark the
objects described, such as

The rabbits are in the box.
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The rabbit is on the box.

Place a variety of familiar objects in a box. The

children take turns choosing an item from the box
as they say

A ---- is in the box.

They put the object anywhere in the room and describe

its location (on the table, in the desk, under the
chair). :
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LESSON 27

Focus: Compound subject in sentences with prepositional

phrases.

Activities

1.

Show the pictures of the boy and girl eating (9) and
the boy and girl playing (15). Describe them briefly,
and then ask

Who is eating?

The boy and girl are eating.

What are they doing?

They are eating.

Who is playing?

The boy and the girl are playing.

What are they doing?

They are playing.

Use the pictures or objects and the box introduced
in Lesson 26.1. Put more than one in, on, or under
the box at a time and describe.

The =--- and the =---- are in the box.

A ---- and a ---- are on the box.

Say

The cat and the rabbit are on the box.

and choose one child to move the objects or pictures
so that they match the description. Repeat with dif-
ferent words and children.

Let the children again take turns manipulating the
objects or pictures and describing their positions.

Show two new pictures and describe them.
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The cat and the rabbit are in the house. (65)

The cowboy and the cat are on the horse. (66)

Ask questions about the pictures.

Are the cowboy and the cat in an airplane?

Individual children respond

Yes, they are.
or with a correct description of the picture.
Again put a variety of objects in a box. This time
the children take turns choosing two items each.
They say

A ---- and a ---- are in the box.

They then place the objects around the room and
describe their locationms.
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LESSON 28

Focus: Completion question with "where."

Activities

1.

Again use the pictures or objects and the box intro-
duced in Lesson 26.1. Place the cat in the box and
ask :

Where is the cat?

One child responds

The cat is in the box.

Repeat with different words and different children.

Let a child who has responded to a question place
an object or picture somewhere and ask another child

Where is the =----2

The child who answers him asks the next question.

Show the pictures introduced in Lesson 26.4 of rabbits
on airplanes, cowboys on horses, and cats on houses.
Ask

Where are the ==--g?

The response should be

The ----s are in/on the =---.

Choose one child to be a mother rabbit and three
others to hold envelopes with attached airplane,
house, and book (67). The mother rabbit leaves the
group while two small rabbit cut-outs are placed in
the airplane, house, or book container. Mother rab-
bit returns and says

Where are the baby rabbits?

Are they in the airplane?
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When the mother rabbit locates the baby rabbits, she
holds one ot the containers as another child takes
a turn locating the babies.

5. Ask the children questions about pictures or objects
in the room, such as

Where is the horse?

5 Where are the crayons?

Where is the clock?

6. Let one child "lose" himself in the room (on a chair,
under a table). Ask

Where is ==-=?

- ~

Another child describes his location. Repeat with
several children. Change to a who completion ques-
tion for review, as

{*; Who is under the table?

7. Place blocks, balls, and other objects around the room.
Ask about each

Pt AN W, PR STV K AR g e

What is on/in/under the ----?

Where is the ~=-=?
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LESSON 29

Focus: Review of count nouns and plurals.

New Words: apple, cake, wagon, train.

Activities

1.

Hold up a picture of each of the eight following count
nouns: apple (68), ball (69), chair (70), cake (71),
tree (72), truck (73), wagon (74), and train (75).
Say, as you show each :

This is a ----,

Have the children respond

That is a ----,

Hoid up pictures of more than one of these objects
(76-83§ and ask

Are these ----s?

Have the children respond

Yes, those are ----s, (or)

No, those aren't. Those are ----s,

Have eight children hold the pictures of single ob-
jects in front of the class with the pictures hid-
den from view. Another child asks one of the eight

Are you & =---?

If he guesses correctly, the child asked says

Yes, I am.

and shows his picture to the class. If he guesses
incorrgctly, the child who is asked says

No, I'm not.

and kesps his picture hidden from view. The eight
children who guess the pictures correctly have the
next turns holding them and answering the questions.
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Show the pictures again and ask such questions as

Is this a big apple?

Are these fast trucks?

Give each child one picture'to describe to the group.
Encourage the other children to question him about
his picture.

Describe the positions of pictures and objects in
relation to each other. These can be accurate or
incorrect descriptions. The children answer either

Yes, it is. (or)

No, it isn't.

and then take turns giving descriptions. They might
say

An apple is on the tree.

A truck is under the chair.

A wagon is on the table.
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LESSON 30
Focus: Direct Objects.
New Words: 1look at, play with,‘scissors.

Activities

1. Show the pictures which are described by the follow-
ing sentences:

The boy is looking at the blocks. (84)

The girl is looking at the rabbit. (85)

The girl is looking at the dolls. (86)

The boy and girl are looking at the doll. {87)

The boy is looking at the cake. (88)

The boy is iooking at the airplane., (89)

2. After the children repeat each of the sentences above,
ask questions about the pictures. For example

What is the boy doing?

(The boy is) looking at the blocks.

'Who is looking at the blocks?
. : The boy (is looking at the blocks).

What is the boy looking at?

(The boy is looking at) the blocks.

The parts of the sentences in parentheses may be
left out if desired, although the longer form should
be taught first.
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3. Add more pictures, using the same procedure.

The girl is looking at the balloon. (90)

The girl is looking at the flower. (91)

The baby is looking at the cat. (92)

The baby is looking at the doll. (93)
The baby is looking at the ball. (94)

The boy is looking at the scissors. (95)

Ask questions as before.

4. Using some of the same pictures and some new ones,
describe and ask questions about those appropriate
to the following sentences:

The girl is playing with the puzzle. (96)

The girl is playing with the dolls. (86)

The boy is playing with the ball. (97)

The baby is playing with the ball. (94)

The girl is playing with the doll and the wagon. (98)

The boy is playing with the doll and the wagon. (99)

The boy and girl are playing with the doll. (87)

The boy and girl are playing with the dolls. (15)

5. In addition to the questions suggested above, ask
some using or. Show one picture, for instance, and
ask

"Is the girl playing with the puzzle or the ball?:

6. During a later time when the children are playing in
the classroom or outside, ask several

Are you playing with -=---'0or ==--=?
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They should respond individually

I am playing with ----,

You should also be able to ask

What are you playing with? (or)

What are you looking at?

and get individual responses from the children.

o
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LESSON 31

Focus: Possessive.

New Words: mine, your, his, hers.

Activities

l.

Show objects or pictures that illustrate count nouns
presented in previous lessons, such as airplane, rab-
bit, hat, cat, cowboy, horse, box, apple, ball, truck,
or chair. Show each to the class as you say

This =-=--- is mine.

and then hand it to one child in the group, saying

This ---- is yours.

After each child in the group has a picture or ob-
ject, point to each in turn and say

The ---- is his/hers.

Each child stands before the groups and says

The «--- is mine.

and then points to another child and says

The ---- is his/hers.

All of the children hide their pictures or objects
behind them and the teacher guesses

Joe, is the =----" yours?

Joe answers

Yes, the ---- is mine. (or)

No, the ---- isn't mine.

The children return the pictures or objects to the
teacher and say as they do

It is mine; it is yours.
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Prepare a boy and a girl cutout for the flannel board
and several items of clothing to go with each (100).
Show a coat, shoes, etc., to the children and ask

Is this his/hers?

A child answers

Yes, it is his. (or)

No, it is hers.

and places the item on or near the boy or girl cut-
out. That child then chooses another article of
clothing and asks the other children

Is this his/hers?
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LESSON 32

Focus: Continue possessive and introduce color words.

New Words: its, their, theirs, ours, red, yellow, blue,

green,

Activities

1.

Put one pictﬁre of a kitten on the flannel board and
place a red hat on its head (101). Say and have the
children repeat

Its hat is red.

Repeat with yellow, blue, and green hats.

Put a second kitten beside the first and place hats
on both. Say and have the children repeat

Their hats are red and yellow; theirs are red

and yellow.

Repeat with different combinations of the four colors.

Let the children take turns making different combina-
tions of kittens and hats and describing the results.

Make lollipops from red, yellow, blue, and green
colored paper and tongue depressors. Give one to
each child and retain a red one. Say

Mine is red.

Each child then describes his own. Call forward all
who have red lollipops. Say together

Ours are red.

All who have yellow come forward and say

Ours are yellow.
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Repeat for blue and green. The rest of the group
may say

Theirs are red. (or)

Theirs are green.

Each. child returns his 10111pop to the teacher and
says

Mine is ==--,

The group responds to each

His/hers is =---,

Again use the boy and girl cutouts and clothing pre-
pared for Lesson 31.6. Have some of the children

dress the paper dolls and others describe what they
are wearing.

Its hat is yellow.

Their socks are green and blue.

Their shoes are brown and black.
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LESSON 33

Focus: Continue possessive and color words.

New Words: my, your, his, her, orange, purple, bfown,
black.

Activities

1. Prepare several pictures of red apples, black trains,
brown horses, orange cats, green trées, purple balls,
and yellow airplanes from construction paper (102).
Pass them out to the children, saying

Your -=-- is ---=,

Give two or three pictures to each child.

2. The children take turns describing their pictures.
Each says

My --== is ====,
The group then responds

His/her -s-- i ===,

3. Children with the same pictures come forward together
to return them and the rest of the group says

Their -=---s are ===-,

4. Give each child a qittoed work paper with pictures
of an apple, a ball, a house, and an airplane (103).
The children color each picture whatever color they
want ,

5. Each child describes his completed pictures to the
group

My apple is ====, my ball is =-=-, my house is

~=-==, and my airplane is =<=-,

Full Tt Provided by ERIC.
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6. Cut eight houses from red, yellow, blue, green, orange,
purple, brown, and black construction paper and eight
cats of the same colors (104), Let different girls

, and boys hold the houses in a row in front of the class.

— Eight other-children-put the cats in-the houses—and

say

I put my (red) cat in his/her (green) house.




LESSON 34

Focus: Review possessive and color words.

New Words: our, hands, feet, eyes, ears, legs, knees,

here.

Activities

1.

Give each child two or three of the pictures prepared -

for Lesson 33.1. Each child takés a turn describing
one picture in the following two ways:

My e J§ Em--,

Mine is ==<<,

The group responds

Your ==-- ig ====,

Yours is os=s.

Each child then describes a pictiure someone élse is
holding in this manner

His/her -f*f_is mm——-,

His/hers iS"f"o

Children with the same pictures stand before the group

and say

Our «=--s are ===-,

OQurs are =----.
The -group responds

Their ==---s are ===~-,

Theirs are ==--.

Four children stand in front of the group holding a 8
red ball, a blue truck, a green hat, and ‘a green tree
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(105). The children take turns holding the tree and
pointing to the others as they say the following poem

His/her ball is red,

His/her truck is blue,

Your hat is green,

My tree is, too.

5. Questions and answers. Point to the appropriate part
of your body as you ask these questions until the
children know the words.

Where are your hands?

Our hands are here. (outstretched hands)

Where are your feet?

Our feet are here. (feet out in front)

Where are your eyes?

Our}eYeS“aréﬂﬁere. (touch eyes)

Where are your ears?

Our ears are here. (touch ears)

Where are your legs?

Our légs are here. (touch legs)

Where aré your knees?

NOurlknegs'are here. (touch knees)

Let several children take turns being teacher and
asking the questions.



LESSON 35

Focus: The possessive form of nouns.

Activities

1. Pass out pictures to the group as you say .-

1

This is John's ----; this is Mary's =---?

Have the children repeat these sentences.
2. Describe two or three of the pictures.

Johnfs ;:’? is ————,

B Have thée children describe the rest of the pictures. .

3. Describe the pictures again, this time saying

Ihg (zed) (apple) is John's,

4., Put a picture of a cat on the flannel board and place
different colored hats on its head (106). The children
should take turns saying

o The cat's hat is ----.
5. Put a second cat beside the first and place hats
I on both. The children should now say

The cats' hats are ===~ and ==---,

6. Replace the second cat with a smaller one. The chil-
dren should now say

The big cat's hat is ----..

and/or

The little gat's hat is ===-,

7. Each child may choose one thing to hold, such as a
book, a block, or a crayon. Choose one child, and

) Joe's (book) is (xred).

.....

Aruitoxt provided by Eic:
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Joe then stands and describes something someone else
is holding, as

Mary's (crayon) is (blue).

Mary would then stand and the game woﬁld continue un-
til each child had a turn. If the group is too large,
it may be divided to sustain interest.

)
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LESSON 36

Focus: The present tense.

Activities

1. Show the appropriate pictures as you say and the
children repeat the following sentences (107-116).

The cat is running. ‘ The cat iuns.
The cat is jumping. . The cat jumps.
The horse is running. The horse runs.
The horse is jumping. The horse jumps.
He is running. He runs.

He is jumping. -~ ‘He jumps.

The cat is sitting. The cat sits.
The cat is eating. The cat eats.
He is sitting. He sits.

He is eating. He eats.

2. Show the pictures again and ask questions about them.
-Have individual children answer.

" Is the horse running?

.No, the horse is jumping.’

3. Have each child take a turn running or jumping around
the group. All of the children describe the action.

Jpe is jpmping.

or _ .

He/she is running.
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Give several children a command, such as

Jump, Mary.

or

Mary, jump.

Héve the children take turns giving and following
commands to run, jump, sit, or eat.

Have one child give the command to various classmates.

Run, Mary.

Jump, Johnny.

Organize two teams for an outside relay race. When
the child running taps the next in line he must say
either

Jump,,Mary.
Run, John.
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LESSON 37

Focus: Questions with "does."

Activities

1. Show the appropriate pictures as you ask the follow-
ing questions. The children must answer each.

Dges the cat run?

Yes, the cat runms.

‘quS«the cat jump?

Yes, the cat jumps.

iDQes thg horsg run?

Yes; the horse runs.

Does the horse jump?

Yes, the horse jumps.

Dpes he run?

" Yes, he runs.

Does he Jump?

Yes, he jumps.

Does the cat>sit?

Yes, the cat sits.

. Does the cat eat?

Yes, the cat eats.

Does he sit?

Yes, he sits.

Does he eat?

Yes, he-gats,
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Does the cat sleep?

Yes, the cat sleeps.

Does he_sleep?

Yes, he sleeps.

qus the cat walk?

Yes, the cat walks.

Does he walk?

‘Ygs,'he walks.
2. Give each child six 3 x 6 flash cards of a boy run-
ning, jumping, sitting, eating, sleeping, and walk-
ing (117). Say

He sleeps.

Each child holds up the flash card illustrating that
sentence. Repeat for eats, jumps, etc.

3. Then one child shows all six flash cards, one at a
time, and asks his partner

Does he run? Does he jump? etc.
The partner answers each

Yes, he runs. VYes, he jumps. etc,

The two children then change places and the one who
hag responded to the cards now shows thein to the
other.

4. Have each child act out one of the sentences pic-
tured on the flash cards. The other children guess
what he is doing and say :

5. Ask the following questions and then have the children
ask Questions,of the others. Each should be answered
uye S' or "nQ o




IText Provided by ERI

Does a horse walk?

Does a boy run?

Does

(o

horse jump?

Does

Y

cat sleep?

Does

Y

tree sit?

Does

(o

train walk?
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LESSON 38

Focus: Questions with “do."

New Words: get, stop, go, put.

Activities

1. Show pictures of plural count nouns and ask questions
about each.,

Do airplanes run?

Do cats eat?

Do hats jump?

Do trains walk?

*Do,rabbitsrsleep?

The children réspond

Yes, they do -===.

or

No, they do not (dqp’t) ==2=.

2. Have each child ask the others a similar question
about one of the pictures,
3. Have the children stand in a circle facing one direc-

tion. Give commands and join them in action responses.
Include

Go! Stqp! :qupf :RQn} Walk!

}

4, Arrange several pictures in front of the group. Say

Get the (rabbit). Put it on the chair,

The child who responds then says to another child

‘Get~theA(truck), Put it on the chair,

Repeat until all of the children have a turn,
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5. Ask the following questions and then have children
ask questions of the others. Each should be answered

Yes, they do.

or

_ No, they do not (dpn't). o

Do ggts‘fly?

H
, ,DQ airp1anes1play?
Dg~rabbits jump?
| Do boys ear?
| Do houses run?
Do chairs sleep?
o Do gOgts_read?
n | »

sy,

)
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LESSON 39
Focus: Prepositions,

New Wérds: in front of, in back of, down, up, into,
out of.

Activities

1. Show pictures of the boy (118-121) and describe his
positions.

The boy is in the box.

The boy is in front of the box.

The boy is in back of the box.

The bOy is'under the tabIE.

Ask the children to descrlbe the pictures as a group
and individually.

2. Have small pictures or objects under a box. Tip the
box so the children can seé them and ask

‘What is undet the box?

The children would respond

The<-ﬁr*‘is unde¥ the box.

3. Pin a paper ladder in front of the class. Let each
child help a toy animal "walk" up and down the ladder.
Each says

The,éé-e“walks up; the --=- waIRS‘down.

4, Put a box and séveral pictures or objects in and
near it. Havé individual children

Put =<-- into the box, and get ---- out of the box.

They may then give directions to each other.
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Maneuver a rabbit puppet (122) in, out, and around
a box as the children see its position and say

Up, down, under, in, etc.

Have a table or chair the children can get on and
under and a large box they can get in. Have them
follow such directions as these

John, get under the table.

Mary, get up on the chair.

Joan, get into the qu,

Blindfold one child and let anéthex get on, in, or
under the table, chair, or box. The blindfolded
child gets three guesses to locate the other child.

He asks

Is he on the chair? 1Is he under the table?

The whole class answers

No, he isn't on the chair. Yes, he is under

‘ the table.
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LESSON 40

Focus: Questions .with who/what/how many.

New Words: have (as main verb),

Activities

1.

2.

Paste dots cut from colored paper on9 x 12 con=

strucétion paper. Give the cards to several children,

one to each. Stand behind them and ask

Who has the purple dots?

The children point and answer

ﬁ?/ShQ has the purple dots.

Repeat for all colors and let individual children
ask

Who has the (black) dots?

Give the samé cards to different children and ask

What coloxr does (Ma:y)whqve?

‘The children answer
(Mary) has”(green)m

Rgﬁéat.for all colors and let individual children

What color does -———- have?

Show one card and ask

How.mang'green dots are there?

The children respond

There are six.

Repeat this question with all of the cards.

.
s
o
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Lef'individual children choose. a card and ask the

.class ‘how many dots are on it.

Put ten beads, pegs, or marbles in a box or bag. Take

»out one Or more in a closed hand Ask the children

How many ==-- do I have in my hand?

A child guesses

’YOu haVe -

he is right or wrong.

Count the objects and let the class judge whether

The child who answered then

takes some in his hand and asks the others

How many =---- do

I have in my hand?
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LESSON 41

Focus: Past tense, questions with did.

Activities ,

1‘.

-

Tell one child to jump. Then say

———- jumped.

Repeat with other children andvsit~§sat), eat (ate),
sleep (slept), walk (walked), stop (stopped), and

go (went). |
Again~te11.éne child to jump. Ask

Did === run?

Answer as a group

No, =-== did not run, ---- jumped.

Repeat with other children and sit, edt, sleep,

walk, stop; and go.

One child performs any action he wishes. He then
asks. a

D‘iwd\j‘ I o=

The group or an individual answers

Yes s you = ket

or

'N‘O‘A,( you -=--.

Have one child hide his eyes or leave the room briefly
while a second child performs some action in front
of the class. The child who is "it" asks the class

The class answers

‘ﬁésigheuqiéiw
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No, he didn't ---=,

After three incorrect guesses the class tells "it"
the answer and another child is chosen to continue
the game.
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LESSON 42

Focus: Qualifying adverbs.

New Words: fast, slowly, quietly, noisily.

Activities

I.

Show pictures of various things g01ng fast and slow
which have been presented in previous lessons. Des-
cribe them and have the children repeat the sentences

after you.

This horse runs.fast. -

This horse walks slowly.

This airplane goes fast.

This cat goes slowly.

Show pictures of various things which are quiet and
noisy. Describe them and have the children repeat
the ‘sentences after you and dramatize them.

A cat walks quietly.

A train goes mnoisily.

An airplane goes noisily.

A boy eats quietly.
Ask about many pictures

Dogé thisv;é;v fast/glowiy/qgietly/noisily?

‘Have individual children answer.

Give directions to individual children or the group.
Use the past tense when the action has been completed.

Walkun°¥§}l¥} You walked noisily.
Jump quietly. You jumped quietly.
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Run fast. You ran fast.

Walk slowly. You walked slowly.
Eat noisily. You ate noisiiy.
Sleep qﬁietly. You slept quietly,

5. Continue giving directions. After a child has com-
pleted the action, ask

What did ---- do?

Individual children or the group reply

He/she ==--ed.
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LESSON 43

Focus: Stressed here and there.

New Words: away, across, paper.

Activities

1,

Show several pictures, describe each in the form

Here is a ==--,

or

Here are s===,

and have the children repeat each sentence after you.

Show two pictures to the class, Give one of them to
a.child and say

Here is a ==-=. There is a ==«~,
The ¢hild will name his picture first, saying

Here is a =-=--. There is a ==--,

Repeat with different pictures until all have a turn.
Call one child to the front of the room and say

Here is -==<. Go away, ===-. There is =---.

The child should leave the group when told to go.
He then returns and chooses another child to direct
in the same manner. -Repeat several times.

Put large sheets of colored paper on the floor. Re-

peat the preceding exercise. This time the children

walk ‘across one piece of paper and stand on the other
side. 'The group will say

Here is =-=-. Go away, -==-.
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The child will say

‘I am going across tﬁe”pqpef.
The group will say

--=- ig across the =---- paper.

This can be repeated using a bridge made of blocks,
a low table, or an outside walk or sandbox.

5. Use flannel board pictures or dramatize the story
of Three Billy Goats Gruff, Incorporate the follow-
ing 'sentence forms in the story.as you tell it.

There is Liftle Biiiyigoat”Gtuff.

Here £s Big Billy Goat Gruff.

Big Billy is going across the bridge.

There is Big Billy Goat ‘Gruff.

7 Here is Great Big Billy Goat Gruff.

.
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LESSON 44

Focus: The past progressive tense and question transfor-
mation.

New Words: animal.

ActiVitiés

1. Have one child run around the group as you say

~--~-= is running.

When he stops, say

ﬁ:*r'haslbeethUﬁning,

Repeat with other children for Jumplng, ent g, and
sitting. |

2. Show the appropriate pictures to go with the follow-
~ ing sentences (123- 126).

The cat sleepsw

The cat is sleeping.

He sleeps.

He is sleeping.

The cat walks.

The cat is walking.

He valks.

I-I'e is wailkiing.

3. Have the children take turns giving and following
commands to walk;. sleep, eat, sit, run, and Jump.

4, Put toy animals in a box. The children chant q.u.lettlY
Thé animals ére sleeping,

Shi shi sl

XY



The animals are sleeping,

Sh! Sh! Sh!

One child tiptoes to the box and “wakes" one animal.
He says

The,hése:has,been SIeeping,

He may then make the animal jump,. ‘run, or walk and

another child says

The ~=== is -=--.

That child may then “wake”'another‘animal~

The children take turns actlng out one of the verbs

presented When they stop, ask

ﬁHasjhe»béen‘eééeing?

The children answet

Yesg.he.hasﬁbeenfe;?*ing.

Vary the above exercise by asking the ¢hild who is
acting the verb

Have ybu,been‘-ﬁééingi‘y .

He responds

Yes, I have beeén ===--ing.
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LESSON 45
Focus: The past progressive tense; has/have distinction.

Activities

1. Have one child act out one of the verbs presented
so far. Then say

He has*been‘:é-*ing;

Have anothér ¢hild repeat the actlon with him. Then
say.

Ihey‘haVerBeen*b*ﬁ-ing.

2. 'Repeat this exercise with other verbs and call on
ind1V1dua1 children to- describe the actlon.

3. Teach the follow1ng action poem, and have the class
repeat it as a group.

‘We have been. sleeplng, Ho, Ho, Hum.
(AlT pretend to sleep, then stretch.)

We have been eating, Yum, Yum, Yum.
T(A1T pretend To eat.)’

Individual children now say the. poem alone, but
change "we" to "I."™ The group responds

He haswbeen 6~é-1ng.

4, wAﬁam, put. toy animals in a box. Take one; two, or
ree from the box and say I

The anlmal(s) has/have been 91eeping;

Make the animal(s) act ‘in some way (eat, run, jump, -
walk, hop). One child then describes the action,
saying. <

The‘animal(s)ﬂhas/haﬁeAheen‘9+-—,'

He then chooses animals from the box and describes
«thelr action,
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LESSON 46

Focus: The future tense.

Activities

1.

3.

Show the pictures of the cat and the boy walking,
running, jumping, sleeping, eating, and sitting.
Show the picture of the cat walklng and say

The cat is walking; the cat is going to run.

Then show the picture -of the cat running. Say

The cat is running;‘thé‘cat_is“going‘to Jump.

Then shgw thé'picture~of the cat jumpingm

Continute through the rest of thé pictures in the
same way. Have the children repeat the sentences

after you.

Have each of the children stand before the group,

one at a time. While each is standing still, say

===~ 15 going to ===-.

He then carries out the action. While he is acting;

the class says

mm=e 1S = «=ing..

When he finishes, the ¢lass says

:9=9~has T==-ed,

Stand in front of the class and let them ask you what
you are going to do. Have them say

Are you going fo z==-7
Reply either

'Yess,l.amﬂgoiﬁg»to:r:r+,

or

No, I ain not going £o =-==
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Let the children take turns coming in front of the
class and being "teacher" for the same -activi:y. ;

Call on one child and ask )

-=--, what are you going to do?

He will say one sentence describing what he is going

to do, such as

- I ami going to jump.

or

lgam going to run fast.

He will do what he has said and then ask another
child :

Repeat. until most of the children have had a turn.
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LESSON 47

Focus: Direct and indirect objects.

New Words: give, some, each, any, many.

Activities

1.

2.

3.

after you

Show pictures to illustfate the following séntences
(127-129). - ~

This is a rabbit.

Thesé are some rabbits,

These are~mény;rabbité.

This is a cat.

These are somé cats.

‘These are many cats.

This is an apple:

These are some apples.

fTheSé;areumany(apﬁlés;

Cut._out small pictures of many rgbbits)(cats@ and

apples and place them on a flannel board. Take one
or more pictures from the flannel board and say

1 have a/some/many ===,

Replace the pictures and give each child a chance to

take pictures and describe what he has. He may say

I have g‘rébbi&Aaﬁd;sqme:agplésx

Leave only the cats on the flannel board and cut

out & hat (130) and ball (131) for each one. Give
a direction and have the class repeat the sentences

L)
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4.

Give each cat g'bail.

Give: some cats hats.

Give any gat<g“hat.

Give any cats balls,

Give many cats hats,

One child follows each direction and says

I'11 give each cat a ball, é€tc.

Give each child a piece of paper with many balls
outlined on it (132) and crayons. Have the children
follow directions similar to the following., The
eacher should demonstrate: each direction for chil-
dren who- don't understand.. «

Color aﬁylbéllﬁgreen@

Golor some balls red.

‘Qutline each ball with black.

- Dfaw a circle around some balls.

Put an X on each ball.

This activity shbuld”be~repeated using a chart, chalk.

boaxrd; or other work papers. Other pictures may be

used.

j
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LESSON 48
Focus: Direct and. indirect objects.

Activities

1. Cut out pictures of a man, a woman, a boy, and a girl,
aind put them on a flannel board, Use the small pic-
tures of rabbits, cats, and apples prépared for Les-
son 47. Give small pictures to each member of the
family. Say the following .sentences to describe your
actions and have the children repeat them after you.

I am going to give the man an apple.

R aevan s
B H“ ]

am going to give an apple to the woman.

et

am going to give the boy a rabbit.

am going to give a rabbit to the girl,

e

. am going ‘to give the woman a cat.

,?’f( ~*.
)

:'ii*i fﬁ

am going to give a cat to the boy.

2. Ask individual children questions as you put more
pictures on the flannel board in the form

Did I give the pan a rebbit?

or

Did I give g rabbit to the man?

The «¢hild should answer either

Yes, you gave the man: a rabbit.
or

No, you gave ‘the mian an-apple.

Repedt, using Some, -&ny, or many, as

Did I give the girl many cats?

h“
et




3. Remove the pictures of the family and put all of the
small pictures .on the flannel board; Take thrae 4ap-
ples and give them to a child, saying

I'm going to give three/some apples to -=--,

or

I'm going to give =z=-+ three/some applés.

The child retirns them to the flarinel board and gives
different objects to another child. Continue until
all have a turn.

4, When passing out materlals for work time (i.e. scis-
sors), let one child get a pair and give them to a
second Chlld, saying

1" m going to give .<=-: scissors.

The second child gets theh for a third, and so on
until every child has a pair: Repeat this exercise
(mj on several occasions.

O

s
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LESSON 49

Focus: Futute tense using will,

New Words: can.,

Act1v1t1es

1,

Again show the pictures of the cat and the boy walk~

ing, running, jumping, sleeping; eating, and sitting.

Show the picture of the cat walking and say

The cat is walking; the cat will run.

Then show the picture of the cat running. Say

The cat is running; the cat will juimp.

‘Then show the picture of the cat jumping.

Continue through the rest of the pictures in the
same way. Have the children repeat the sentences
after you.

Have: -each: of the c¢hildren stand before the group,

one at a time. Whlle each is standing still, say

‘aa-a Wili -~6-mA

He then carriés out the, action. While he is acting,
the c¢lass says | )

‘emse i m==sing,
When he finishes, the class 'says

j?f?ﬁ,héS”ﬂﬂ?ﬁeaw

Have each child stand before the group again and say

- e e ,can - o -
RS et e [ ]
" e ——

Each child responds

1 can ===%,

and carries out the action:
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Show a picture*of'a horse -and ask

Can a horse jump?

The class or individual child responds

Yes, a horse can jump.
Show several pictures and ask similar questionms.

One child stands before the class and
asks a second child

-e=a, Ccan l_ ss=e=?

The second. child answers

Yes, you can =-=-,

No, you cannot -===, but you can ===-,

The sécond ¢hild thén asks a third

and the :game continueés.
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LESSON 50 \

Fucus: Review with can., ' oL
New Words: work, hide.

Activities _

1. Show pictures of the cowboy, cat, rabblt and other a

animals from previous lessons as you :say the follow= -
ing sentences. Have the chlldren repeat each after S
you. | o
The ==s= can rum,. ;
Thé ==-- can sleep. ié
fThe,éﬁzﬁ*0én=jﬁme ' %
- The =:-= can sit. A
.‘ ’ . ):,- ’\ - 3 ‘ P Aw 0 « te w ‘:::%

The ===~ can walk.

2 n o

The --== can get up.

The --== can git down,

ALl ¢ ot

2. Show pictures of the airplane, hat; house,»book, E
apple, ball, chalr, cake, tree, truck wagon, and ;

- train from preV1ous lessons and have the -children ;
repeat the negative forms of the precedlng sentence, ;

as 4

The.a-ﬁﬁ»panﬁtfruh1

RS e

3. Combine all of the pictures and ask of each

*Can fhe'ai°évsit7 é
Vary the verbs used and have children respond 1nv1d1- ‘
dually. ,
J
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Show'pictures (133-135) to illustrate the following
sentences and have the children repeat them after
you, '

He can work.

He can play.

He can hidé1

Put the three pictures in frogé*ofAthe class and
ask '

Who can play?

One child points to the appropriate picture and
answers.

'“Heann plaYa

The child when asks another

Who -can hide?

Additional pictures used in this lesson may be added.
Ask members of the class

Who can — ==?

Children should take turns responding

I can ===,

and then acting out the verb.
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Natural Materials

Take the children out to collect pebbles, leaves,
weeds, sticks, branches, feathers, et¢. Discuss the
lines, shapes and colors of the objects and use them
as a permanent display which the children can touch,
feel and later draw. .

Take some of the leaves whlch have been collected
and iron them betweén sheets of wax paper. Let each
¢hild choose and position the léaves he wants to

use in his picture. ‘Help him to choose different

colors, shapes and sizes. The pictures tade in this
way show up beautlfully when taped to. the ‘windows:

Let éach child choose a leaf, weed or grass form,

Place it on one sheet of newsprlnt paper and cover
it with another. Rub over the .surface with pieces

of thick soft charcoal which the child has made.

(You .can make charcoal by burning the end of a fat
stic¢k.) The design of the leaf will be "printed"
on the top .sheet.

Give each child several shests of newsprint paper and
a piece of soft. charcoal: Show them how ‘to place
the paper on an object and rub the charcoal over

the top. The texture of the object will show through.

Thés can be done both inside the ¢lassroom and out-
side.

Take the children outside to draw. Let them each

find a stick and draw in the dirt. Encourage them

to draw large pictures. Several children could work
on one picture.

Let each child flnd a favorite natural object, either

outside or from among those already in the class=

room; Attach these to strings or threads to make a

.moblle. Thesé may be ‘hung from a tree branch which

is suspended from the ceiling or a llght fixture.
Let the children suggest what position their obJect
should ‘be hung in,

Let children paste suitable natural objects to heavy

paper or cardboard to make a picture. Guide them in

choosing different textures, .shapes., and colors.
Liquid white glue is ‘best for this project. Pour
some in a paper cup and use a Q-tip to apply it.
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In a large paper weaving frame (see flgure A) 1let
children weave strips of colored. paper and natural
objects, The weaving should not be regular over/under
type, but should vary as the child desires. Let them
weave in .any natural materials they wish.

S¢ulpture--let the children look for stones that re-
semble animals ox’ people. Clean them well. Paint

them or use marking pens to ‘make the stones look like
the object they see in it. Several stones may be
;*glued together if necessary. Use white 11qu1d glue.

«De81gns may be drawn on scrap leather'w1th marking
pen :and on wood: with crayons, chalk or paint.

Let the chlldren hammer large nails into blocks of

wood, Other materials could be added to this, such
as string or feathers. ; :

Make.:paint from natural materials. Flrst, choose

rocks which make marks: when scratched on a hard sur-

face and pound them to a fine powder by placing the
rocks: inside a cloth :and poundlng them. with hammers..

Store the different -¢olors in jars to be mixed with
liquid starch and used as paint. Use this paint with
sticks or fingers (not brushes) ofi rocks; wood,
shells, conc¢rete or mnewsprint paper..

Let the children use the chatcoal they have made to

draw on 1arge shéets of manila paper.

Give the children iieedles and string to string juni-

per berries and pumpkin seeds.

e RO D e e e e e e 1
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B. Drawing

O [T

1. Give the chlldren large crayons in primary colors
and large sheets of papeér. Show them how to draw
different lines and shapes with crayons. Use the
sides as well as the points of the colors and vary
the pressure. It is better to use the ¢rayons with
the paper removed. Let them draw with their papers
on the floor or table in any manner they wish. Later
several or all of the children can work on 1arge pic-
tires together. '

y;“%‘\: !:z‘wg-}'“a\ ;"‘“li Fambo ot s

ﬂ%in",k" 2 nﬁ‘:},

2. Let the chlldren use crayoiié on other materials

besides paper--=cloth, wood sandpaper, cardboard, news-
paper, etc.

Viige o N
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o Stedas,
2 iéu“ﬁ'

3.. Give the children large simple geometric shapes to
trace around and: then color., /

38
RIS

4, Play & record during which the. children scribble on 73
paper with -one ctrayon. When you. stop the record the 3
children should stop coloring. Choose a record with 3
lots of variations: Then the children fill in the g
shapes. they héave made with other colors and designs. g
Do ot insist that they fill in every shape. This %
iakes. a dull, tlght de51gn.

W0y f
OO

T TN S
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5. Have each child lie down on .a sheet of wrapplng
pager the same size he is, Draw .around him with
rown or black crayon (including the outline of
his clothes). Let each child fill in his 6wn hair,
eyes, dress, etc. Print their names at the bottom
and ‘hang them up around ‘the room. These may be cut
out. , 7

s

6. Let each child crush a shéet of newsprint. paper and §
thin draw -around the crinkle lines and fill in with g
color,

7. Have the children draw a "b1g obJect and then a
"little" object. They may enjoy drawing sométhing
that is usually little, great big, and vice-vérsa.

8. A 1arge ‘book can be make by seéwing down the middle
of several 1arge pieces of heavy material, Each
child can draw in part of or & whole page. of the
book. The draW1ngs are set by ironing over them
with & waim iron and brown paper between the iron
and the book. Each child could make his own book,
or this could be a class project.
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10.

11,

1 2.

13.

14,

15,
16,

17.

Crayons may also be used to

a. Illustrate stories, pcems, etc.
b. Picture special events.
c. Picture each other (portraits).

d. Picture fantasies.

Let the children make their own books by sewing or
stapling seéveral sheets of manila paper together.
Add a cover made from construction paper. Now let
the children tell theitr own picture story using
crayons, ‘marking pens, paint and pasted paper.

Have the children make "bark cloth" pictures by first

drawing. on wWrapping paper or paper sacks with crayons.
The crayons should be uséd heavily. Then each child

wads up .his picture until it is very wrinkled. Smooth
out the pictures and press them flat with an iron.

Use cloth .or newspaper between the picture and: the
iron, ’

Give the children large piéces of paper and large
pieces of 'soft chalk in the primary colors. Let
the children see how many different kinds of lines
they ¢an make with theé chalk, Let them work either
at tables or on thé floor. Show them how to use the
sides, points and vary the pressure of the chalk.
Show them how to. blend the chalk with fingers or
tissues. Later they may work together -on a chalk

mural..

Let the children draw with chalk on other surfaces=-
burlap (or other material), wood, cardboard, colored
paper (black is nice), concrete, blackboard, etc.

Each child may be given a piece of manila paper with
three large squares drawn on it. The child fills in
each square with blue; yellow, or red. Next, red
chalk is blended over the blue square, blue chalk
is blended over the yellow square and yellow over
the red. Discuss the new colors and how they

were made,

Draw on wet construction or manila paper with chalk.

Chalk and crayon may be combined to,make’an'interesting
picture. ‘

Let the children dra&imgrals or individual pictures
on the blackboard in white and/or colored chalks.



18.

19.

20,

21.

Have the children see how many different kinds of
lines -and forms they can figke with ‘marking pens on
large sheets of newsprint. Show them how to use the
point to make dots and thin lines and the side for
wide lines and filling in.

Let‘tﬁe;children“try the marking pens on surfaces
other than paper,; such as wood; rock, cloth, metal,
glass, etc.

Mixing colors. Give each child a sheet of smooth
paper (not too absorbent) with three large squares
drawn on it. Let them fill one square with dots
of each of the following colors: red, yellow and
blue. The dots should be medium -sized and mnot too
close together. Then the child should place dots
of yellow among the dots or red, dots of blue among
the yellow, and dots of red among the blue. The
drawings. should be placed .at a distance to see the
intermixture o0f colors. Discuss how the new color
was made. Each child"s: colors will be different
as_the shade depends on the number of dots of each
color used. The children may wish to make other
pictures in this manner. ’

Marking pens arefan~ex¢e11ent*Way to decorate fabric.

If "permanent" pens are used the fabric design can
be washed. ’

a. Individual project--each child chooses a piece
.of medium-weight material cut in a geometric
shape from which to make a pillow. He decorates
this with marking pens and then séws or staples
it to a matching piece leéaving an opening for
stuffing with scraps or newspapers. ‘

b. Group project--each child does an individual
design on a medium-sized square of fabric with
marking pens. The designs should be related
to each other in subject matter. The finished
designs are arranged on a large piece :of mater-
ial with the help of the students and glued or
sewn. in place: Additional designs may be added
to the background if needed. A hanging may be
also made by drawing directly on the background
fabric, but each child should have his own part
of the fabric on which to work.
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Hand puppet. Let each child draw a face on the palm

of his hand or hands:. The éyes of the pupper: should -

be on the ball of the hand. ~As the child moves his
fingers different facial expressions will appear on

his puppet. The puppets of several children may
"talk" together.



C. Cutting and Pasting

———n e e

1. Give the children several types of paper. Ask them
to tear different kinds of shapes, (Can you tear a
little tiny shape? A huge enormous shape?) These
shapes may be used to make a pictire, mural or ironed
between wax paper: , "

2. ‘Have the children overlap several sheets of newspaper
and roll it up into a cylinder. Holding it upright,
tear down part way about four times daround the edge.
Gently pull up from the center. This will form a
tree-like structure.

3. Introduce scissors, emphasizing safety. Have the
children cut out large simple geometric shapes pre-
viously outlined on sheets 6f colored construction
paper. Save the shapes to use in other activities.,

4. Have the children cut out more complicated -shapes
previously outlined on colored .construction paper.
Save the shapeS'to use. in other activities,

> 5. Have the children cut out objects from old magazines;
Save the shapes to use in other activities.

6. Let the children make their own paste by mixing a .
handful of flour and a pinch of salt together with
water, adding a little at a time until the paste is
the right consistency. Give each child a tin plate
or a piece -of aluminum foil to mix the paste .and
smear it around. Let them stick pieces of paper to-
gether at random. Paste may be stored for a short
time in jars. |

7. Paste the shapes cut from construction paper down
on a large piece of manila paper to make a design.

8. Have the children paste the cut-out magazine pic-
tures onto a sheet of manila paper to make a picture.
This activity may be combined with activity 7,

" 9. On a large sheet of manila papeér or cardboard, let
the children draw a picture with large crayons. Add
pieces of pasted paper, magazine pictures, yarn and
other collage materials., This would be a good mural

Q
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Give -each child a sheet of black -construction paper

and a sheet of white drawing paper. Instruct him
to cut seven squares from the sheet of black paper
and arrange them in an interesting design on the
sheet of white paper. Then paste them down..
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Painting

Make finger paint by adding powdered tempera to liquid
starch, Let the children pairnt with their hands either
on their desk or table tops or on wet glossy paper.

Mix cups of red, yellow and blue tempera paint. Give
the children large sheets of paper, sticks, sponges
and pieces of cardboard. Let them paint on the paper
using the sticks, sponges and edges of cardboard as
brushes. They may -even use their fingers. The ob-
ject is not to create a finished product, but to learn
how paint feels and works.

Introduce brushes to the children. Show them how to
hold them and clean them. Provide a separate brush
for each color. Then give the children cups of black
tempera paint, and large sheets of newspaper. Let °
them paint big designs on the newspaper. When the
designs are dry (or theé next day), let them fill

in the shapes they made with colored tempera paint.

Let the children practice mixing red, blue, and yellow
two at a time in mixing pans. Paint should be mixed
to the consistency of heavy c¢ream. A small amount

of evaporated milk added to the paint gives it a
creamier consistency and a slight gloss. If paint

is to be used on a waxed or plastic surface, add

scap flakes to the paint. Sand or coffée grounds may
be added to the paint for texture. Discuss what

new colors are made. Add white to some of the colors.
What happens? Add black to some of the colors. Let
them use the new colors to paint pictures.

Have the children draw the same large geometric
shape on two sheets of paper. On one sheet, paint
the shape blue, purple, or green and the background
orange, yellow or red, in that order. On the other
sheet, reverse the process and paint the background
blue, purple or green and the shape orange, yellow
or red. Point out how the dark colors seem to be
going back and the light colors forward.

Have the children cut shapes from the middle of a
heavy piece of paper or tag board. Be sure that the
cuts do not go to the edge. When they are finished,
they lay this paper over a piece of painting paper

307



and paint inside the hole cut from the heavy paper.
Be sure to have them paint all the way to the edge
of the cut paper. Then they lift the cut paper off
and the shape is left on the painting paper. The
paint should not be too thin." If desired, when the
paint is dry, the cut paper or stencil may be moved
to another position on the same painting paper and
painted again with another color. :

Paint blots--give each child several small squares
of smooth paper such as typing paper. Have jars or
cups of tempera paint ready. Instruct the child to
place a glob of paint in the center of his paper
square and then fold it in half. Have him rub the
folded paper slightly, and then open it out. Each
child will see different objects in his blots. En-
courage him to talk about them. More than one color
of paint may be used.

Let each child paint a piece of tag board with his
favorite tempera paint color. When it is dry, let
him draw on it with crayons or chalk or both.

Let the children make pictures by placing a paper
cut-out or a leaf on a piece of paper and splattering
paint off of a brush around it. The paint should

be liquid, but still bright in color.

308



4.

Printing

Have each child paint designs on tag board using bright
colors. Tell them to leave some space between the
colors. When the painting is dry, cover it with a

coat of black India ink applied with a brush. When
the ink is dry, dip the paint in a basin of water

and "wash" it lightly. The ink will stick to the
paper where no tempera paint was applied. It is
suggested that the teacher try this activity first

so that she will know what to expect from the chil-
dren.

Make thick tempera paint by mixing the tempera powder
with liquid starch. Mix each color in a shallow plate
or tin. Give the children shapes cut from cardboard
to dip into the paint and '"print" onto pieces of
newsprint, Details may be added with the edge of

the cardboard dipped in paint. Make sure one "print"
color is dry before overlapping it with another.

Make a paint pad for the children (one for each or
several children may share the pads) by folding several
paper towels into a square, dampening them and placing
them on a plate or piece of foil., Sprinkle some pow-
dered tempera on top of this., Give the children sheets
of newsprint and let them make thumb prints on it

by pressing their thumb on the paint pad and then

onto the paper. Tell the children to turn the ;
thumb prints into imaginary animals, etc., by adding
lines with a pencil or crayon. Other objects may

be pressed on the paint pad and printed such as spools,
cut fruit, sticks, etc.

Roll some ink out on a piece of glass and give each
child a sheet of paper. Have him put his paper down
on the ink and draw a picture or design on the back
with a pencil. Some areas of the drawing may be
filled in by rubbing it with his finger. Carefully
remove the paper and turn it over to see the drawing
in ink on the other side.

Roll some ink out on a piece of glass with a brayer.
Let each child pick out some leaves, bark, twigs,
string or feathers with which to make a picture. Do
not let him use too many. Arrange them on the table
and cover them with a sheet of newsprint. Let the
child roll the’ink-covered brayer over the paper to
make o texture picture.
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Have the children make collages on pieces of card-
board. These collages should have lots of -exture
and be glued down securely with white glue. When
the collage is dry, ink it with a brayer and print
it on paper by placing the paper on top of the ink-
covered collage and rubbing it gently.

Let the children make glue or wax prints by dripping
and spreading white glue or wax onto a square of .
cardboard. When the wax or glue is completely dry,
print it as in activity 6.

Give each child a flat slab of self-drying clay in
which to draw a picture with a sharp stick. When
the clay is dry, print it as in activity 6, Make
sure the child's clay drawing consists of strong,
deep lines so that it will print well.

- 7Y



Sculpture and Crafts

Take the children out to collect three-dimensional
objects (objects with thickness as well as height

and width). Let them hold the objects in their hands
so they may feel the volume of it. Compare three-
dimensional objects with flat ones. For instance,

a ball may be compared with a circle cut from a piece
of paper. ‘

Let the children cut circles with a diameter of 2 to

3 inches from tag board. They should decorate these
with marking pens (spiral designs are especially nice).
Stick a toothpick through a small hole in the center
of each. Show the children how to spin these "tops"
on a smooth surface.

Give each child a piece of heavy duty foil and let
them crease and crush it to form animals. The ani-
mals should be neither too large nor too small or
detailed. Have clear tape on hand to patch small
tears. Display the animals on a shelf or hang them
from threads to form a mobile,

Give each child four or five pipe cleaners. Show

him how to bend and twist them to make animals, people,
flowers, etc., Flowers may be displayed in a vase..
Animals or people make excellent mobiles or they may
be displayed on a shelf or used in a scene.

Have the children cut simple flowers from construction
paper. Staple or glue pipe cleaner stems to each
flower. The stem may be bent where it joins the
flower for a more natural look. The construction
paper flower may be decorated with crayons, marking
pens or a pasted paper center. '

The children can make fans by first decorating a six-
inch square or circle of tag board with marking pens
or paint., This is then pasted or stapled to a stick
or tongue depressor.

To make an interesting hat from newspaper, first
make & cone to fit the child's head from several
sheets of newspaper held together. The teacher
should staple this cone together for the child.
The top of the cone is then cut off. Fringe long
strips of newspaper and paste them to the cone,
beginning at the wide opening (bottom) and working
around the cone. When enough fringe is attached,
fold over the top and glue or staple it down.
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8. Let the children make mats on a twelve-inch circle

" cut from cardboard. Apply a coat of glue (white glue)
to one side of the circle and glue cord, string, yarn,
rope or combinations of all of these to the mat. Start
in the center and coil the string out in a spiral
pattern until the top of the circle is closely covered.
The string may be left as is or it may be painted.
The other side of the circle may be finished by paint-
ing it or by pasting on a circle of construction

paper.

9. Have the child draw a large fish shape on folded
brown paper and decorate it with crayons, marking
pens or paint. Cut the fish out and staple or paste
it together around the edges leaving the mouth open.
Attach string at either side of the mouth. Hold
the strings together and run with the "'kites" out-
side, If desired, a piece of wire or cardboard may
be stapled around the mouth to keep it open.

10. Octopus. Let each child cut a small paper bag in
half, With crayons, draw two big eyes on one side. -
Cut eight long paper strips and paste one end of each
strip to the cut edge of the paper bag.

11. A gift may be made by having each child coat a small
jar with glue and then rolling it in sand. When the
sanded jar is dry, dribble paint down the sides and
then varnish it. A spray varnish is best.

12, Follow the pattern to make a finger puppet on tag
board. Let each child decorate his own puppet with
crayons or marking pens. The child cuts out the puppet
(the teacher should cut out the holes) and sticks his
fingers through the holes as the puppet's legs.

13. Cover a table or shelf with an old sheet or wrapping
paper. Fasten it down securely. Let the children
draw their own map of their village or campus (school
grounds, living quarters, etc.) with crayons or mark-
ing pens. Buildings|made from boxes should be added
as well as figures, animals and cars. Each child
should be responsible for making something important
to him such as himself, his family, pets, home. 1In
this way the child will see himself and his surroundings
(the most important thing in his life) in relation to
his environment. Other three dimensional objects may
be added to the scene such as trees, rivers, lakes
(mirrors), etc.
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3.

Aruitoxt provided by Eic:

ERIC

Social Studies

Acquaint the children with the teacher, teacher aide,
and bus driver by introducing them and explaining to
the children what each member's role is and how they
can be of help to them.

Give the children a tour around the classroom and
introduce them to different interest corners. Then

—Tet them explore the classroom freely.

Have the children look at themselves c¢losely in a
mirror. Then have them lie down on a piece of butcher
paper and trace around each other with a crayon. Each
child may color his own picture as he saw himself in
the mirror. The teacher and aide then cut out the
figures. The pictures may be hung on the walls.

Explain to the children what a family is and the
role of each member of the family, using the Navajo
family figures. Ask the class what each member of
the family is by pointing to a certain figure. En-
courage the children to discuss their families, tell-
ing who lives at home and what they do.

Invite a Navajo mother to show the children how to
comb their hair in the traditional style. She should
tell the children the Navajo term for this kind of
hair style (tsiiyeet). Encourage the girls to prac-
tice combing their hair in this style after the demon-
stration.

Prepare a corner of the room as a display area for
Navajo arts and crafts. Crafts should include silver-
smithing, rug weaving, sand painting, basket weaving,
etc. If these articles are not available, pictures
of them from magazines may be displayed. Have dis=-
cussions about the arts and crafts of the Navajo. A
noted artist from the local community may be invited
to talk about his art to the children and may be
willing to show some of his work. The arts and crafts
display may be continued and expanded during the
remainder of the school year. “
Place a small amount of wool sheared from a sheep

on one card and draw the other card over it. Con-
tinue carding until fibers are separated into slivers.
Shape slivers into a fluffy roll by rolling them
between back of the cards.
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10,

11.

12,

13.

Have a discussion about the clans of the Navajo people.
Find out how many children know their clans., If a
child does not know his clan, find out from his parents.
Tell the child what his clan is if he doesn't know.

One of the parents may be invited to talk to the chil-
dren about the Navajo clans. Have a discussion about
who is related to whom in the class and in the com-
munity. Teach the Navajo names for relatives to any
children who do nét know them.

Invite a member of the chapter council, school board
member, or other official to talk to the children

about the work he does, the functions of his position.
Have a follow~-up discussion about how the tribal leaders
help the Navajo people. The children should try to
learn the names of their local tribal leaders.

Invite the local medicine man to talk to the children
about Navajo religion. He should tell the children.
that various ceremonies such as Yei-Bi-Chai, Fire
Dances and Shoe Games should not be practiced during
the summer., Have the children listen to some records
pertaining to winter Navajo religious songs and Navajo
winter legends and tales. Encourage the children to
giscuss some of the Navajo ceremonies that they have
>een to. ' o

Have a discussion about what the children eat at
home. Explain to the children that fried bread,
mutton, corn mush, blue corn bread and coffee are
some of the chief foods of the Navajo people.

Invite one of the parents to demonstrate to the
children how sone of these foods are prepared.

Fried bread might be a good example. The children
may then have the fried bread as part of their lunch.

Have a discussion about the livestock of the Navajo
people. Encourage the children to talk about their
experiences with the livestork they own or have seen
Show pictures of the Navajo livestock to the children.
The following explanation may be used:

Sheep, goats, cattle and horses are some
means of livelihood for the Navajo people.
Sheep provide wool and wool can then be
prepared to make a Navajo rug. The Navajos
then take the rugs to the trader in exchange
for goods or money. The wool can also be
sold to factories to make clothes,
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14,

15,

16,

17,

18,

19,

Furthermore, Navajos weave saddle blankets
with wool, Sheep, cattle and goats can be
slaughtered for meat. Goats are valued

for their milk., Horses are used for trans-
portation, to tend sheep on, or taking trips
to look for cattle, to visit neighbors, to go
to social functions or the trading post, etc.
Cattle may be sold to the trader in exchange
for goods or .money. Some Navajos use the
hides of cows to make Navajo moccasins.

Have a discussion about the modes of travel for the
Navajo people. Encourage the children to talk about
some of the ways they travel from place to place.
Tell them that some Navajos travel on horseback,
wagons, or pick-ups. Encourage the children to talk
about some other ways they have seen other people
travel. You might also add that people travel on
foot.

Pictures of the different ways Navajos travel can
be displayed in the classroom for children to get a
better idea of the modes of transportation for the
Navajo people.

Invite a resource person with knowledge of the use
of Navajo plants to talk to the children on how the
herbs are used as medicine. He could also tell the
children the names for these plants.

Have a discussion about the post office and post
master, Ask the children to talk about the mail
they have received. Encourage them to talk about
the things they have noticed on the mail such as
stamps, etc. Show the children a sample of a letter
or any sort of mail.

Have the children send cards to their parents. These
cards could be made by the children and put in envelopes
for mailing.

Take the cards to the post office to be mailed. This
activity could be used as a field trip to the post
office. Have the post master explain and show the
methods used in operating a post office. Have him
shoY the children the procedures used in delivering
mail.
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20.

.21,

22.

23.

After the field trip to the post office, the children
may set up a play post office and dramatize post
office and post master. Select someone to be the

ost master to deliver mail. This activity would

e appropriate to use during Valentine's Day.

Have a discussion about wheels. Tell the children
that wheels are of circular shape. Find out what
moves on wheels. Look for machines that run on
wheels and do other things that neéd to be done in
everyday living.

Look at toys to find wheels. Show the class how the
toys work. Some examples might be tricycles, wagons,
carts, baby buggies, cars, trucks, tinker toys, etc.

Look at some magazines and cut out examples of the
many different ways wheels are used. These pictures.
can be posted in the classroom for display.
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Science

Take the children for a nature walk. Have the chil-
dren name the local plants in Navajo or provide the
names for them if they don't know. Bring some of
the plants back into the classroom for further dis-
cussion,

Have the children collect leaves outside and lay a
few of them on construction paper. They can be glued
down or traced around for various leaf designs. Talk

about the different types of leaves that were collected.

Have available a variety of sound-producing objects.
Let the children produce some sounds with the natural
instruments of their choice, such as seeds in a shoe
box. Let the children experiment with different
objects and listen to the differences in sounds,

Have available a variety ot sound-producing objects.
Let the children produce some sounds with the natural
instruments of their choice, such as seeds 'in a shoe
box, Let the children experiment with different
objects and listen to the differences in sounds.

Put various natural objects in shoe boxes. Have
the children take turns shaking a box and guessing
what the contents are without looking. They may
then open the box enough to peek in, but may not
show the others unless correct,

Take the children out for a nature walk and have
them observe the different kinds and colors of
leaves, if they change in your area.

Show some films, movies or pictures showing the
plants at different times of the season. Have a
discussion about what the children observed on the
nature walk and some of the things they saw in the
pictures.

Use four tree outlines and marking pens or crayons
to make the seasonal pictures described below. These
pictures should be made in front of the children while

the teacher is Jescribing the seasonal changes. Later

the pictures may be used in a display.
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a. Spring--draw a few small light green leaves
the tree outline while telling the children
about new leaves in spring. A bird's nest or
flowers may be added to the picture.

b. Summer--draw large dark green leaves on a tree
outline while .talking about summer.

¢c. Autumn--draw orange and yellow leaves falling
from the tree outline

d. Winter--add no leaves to the tree. Snowflakes
or snow may be added to the picture.

Additions to the pictures (birds, nest, snowflakes,
etc.) might be cut from magazines or colored paper.
The children could each be given a tree outline and
allowed to draw autumn leaves on the tree and falling
to the ground.

The following explanation might be used (in Navajo)
for the change in the color ot the leaves:

I3 by
£_3

During the summer the leaves of most plants
are so full of green substance that the whole
landscape takes on a green color. But as
autumn days grow shorter, the nights become
longer and cooler. When, for several nights,
the temperature falls very low, the green
substance begins to go away from the leaves
of many plants. Yellow, red and brown leaves
appear on the trees. Some trees do not lose
their leaves at all. The leaves of these
kinds of trees do not change color.

9. 1If the students live in an area where the leaves
change color, have them cellect some to see how
many diffent colors they can find. Talk abcut
the differences and similarities of the leaves
in color and texture. Also have the children
cut out some pictures of leaves, plants and trees
at different times of the season out of some
old magazines.’

10. Show some films or pictures showing how the animals
prepare themselves for winter. Include the pic-
: ture of the frog before and during hibernation.

{j) 11. Have a discussion about what the children saw in
the pictures. The following kind of explanation
might be used:

ERIC
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Many animals get ready for winter by the

time trees begin to lose their leaves,

Many animals cannot find enough food to

keep them alive because many plants

cannot make food' in winter. Some animals,
such as bees, chipmunks, beavers and squirrels,
store food to last through the long winter
months. During the winter, rabbits and deer
eat dried grass or the bark of trees. Wolves
hunt for other animals. Many birds fly to the
to the South during the winter, because there
is more food for them in the South,

Many kinds of animals sleep in the winter.

The bears are well-known to sleep then. Be-

fore going to sleep, a bear eats a lot and be-
comes very fat., It then goes into its cave.

The bear lives on the fat which has been stored
in his body. By spring, most of the fat has
been used; then the bears come out of their caves
looking very skinny and hungry.

12. Involve the children in relating observations of
animals that prepare for the winter and encourage

them to talk abqut their experiences whenever
possible. i

13. Discuss how the Navajo people prepare themselves for
winter (move back from the mountains, store wood and
hay). One of the children's parents may be invited
to talk more about this topic to the children.

14. Wash out five milk cartons. Cut four of the cartons
to the height of 4" and the other carton to 1". Put
soil in the 4" cartons. Plant several beans in each
carton in consecutive plantings about five days to
one week apart. Label planting dates on each car-
ton. Place in a light sunny spot and keep soil
damp. Five days after the last planting, put several
seeds in the 1" carton. Add a small amount of water
to sprout the seeds. When plants have reached desired
level of growth, uproot them carefully. Wash soil
from roots. Place one plant from each stage of growth
on a paper towel for each group of children to examine,
compare and discuss. There should be plants at suf=-
ficiently various stages of growth to show the pro-
gress of the seeds.
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15.

16.

17.

18.

19.

20.

21.

Soak bean seeds overnight to speed germination. Plant
seeds and allow to come through soil. Keep one jar
in direct sunlight. Cover the other jar with a paper
bag. Allow to develop and observe for several weeks.
The covered plant will be stunted and pale, while

the plant which has received sunlight will be hearty
and dark green,

Plant some bean seeds in each of the small pots.
Place both plants in the sunshine. Water plant A
each day. Do not water plant B. Plant A is watered
everyday and it grows large and healthy. Plant B

is not watered at all and it dies. Both plants have
been placed in the sunshine.

Place a pad of wet cotton in each of the three cups.
Sprinkle some mixed birdseed on each pad. Cover
each cup with a saucer and label. Place a cup in
cold, hot and normal temperatures. You will find
out that seeds in "cold" did not grow at all.

Seeds in "hot" %rew rapidly, but soon began to die.
Seeds in normal" temperature grew well.

Place a green plant in a well-lighted place where

it can be seen without being handled by class
members, Carefully cover both sides of some of

the leaves with vaseline. Observe the plant

each day. Look at the coated leaves and compare
them with the leaves that have no vaseline. Notice
color of leaves and see which ones wilt. Count the
days it takes for the first leaf to drop. The Vase-
line coated leaves die and drop off.

Examine soil. Spread soil samples (obtained from
garden, field, and forest) on a piece of paper to
find out what they are made of: small pebbles,
bits of plant material, grains of sand, seeds, and
animal materials. Use a magnifying glass.

Collect rocks. Look at them and feel them to see
how they are alike and how different. Scratch them
with a nail to see how they differ in hardness. Try
to see if they will or will not "write" on the side-
walk, Try to decide why some will (content and soft-
ness). Describe them, telling the color, shape,
size, and other characteristics.

Break rocks by putting them in a paper bag and hit-

ting them with a hammer. Compare the outside with
with the inside.
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22.

23.

24,

25.

26,

27.

28.

29.

30.

Get a sample of soil from a forest. Put it in a
suitable container. Water it and see what lappens.
Where did the young plants come from?

Sift some soil through a coarse strainer. Examine
the pebbles and other larger pieces.

Use vinegar to test rocks to see if they ''bubble.”
Children may try.to tell if they will "bubble" by
looking at them and then testing their guesses.

Walk in the schoolyard after a rain. See that water
runs downhill, that it carries soil with it, that it
uncovers rocks and pebbles, and has other effects.

Look at pictures of different places on the earth--
seashore, mountains, deserts, farmland and so on.
Tell what can be seen in each picture and how the
places are different from each other, that is,
rough, smooth, high, rocky, wet, etc. Children

who have taken trips may help to extend the concept
of the nature of the earth's surface by telling what
they saw from the car, pick-up, etc.

Put the same ameunt of water into two identical
containers. Heat one over a hot plate or a hot
radiator and leave the other at room temperature.
Encourage the children to watch closely. Compare
the two containers after a certain time. Explain
to the children that water disappears into the air
when it is heated by the sun or other heat sources.

Wet two identical pieces of cloth. Place one in a
warm location and leave the other at room tempera-
ture. Make comparisons of the two containers
after a period of time. Discuss with the children
how snow melts faster when it is in a warm place.

Bring some snow in from outside. Put the same
amount of snow in a warm location and the other
at room temperature., Make comparisons of the two
containers after a period of time. Discuss with
the children how snow melts faster when it is in
a warm place.

Put some water in a container and place in the
freezing compartment of the refrigerator. Check
the container the next day. Talk about how water
will turn into ice when the temperature is cold.
Encourage them to relate this experience to the
ice they may see outside and discuss the veason fo
it. '
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31. Fill a small glass jar with water to the top and
screw the cover on. Place it in a paper bag so that
the results may more easily be examined. Set the jar
in the refrigerator freezing compartment and let it
freeze., The jar will be cracked. Explain to the
children that as the water changes into ice it will
expand. The expansion will cause the jar to crack.

32, Pour water on some rocks to let the children see how
it sinks down into the cracks. Encourage the chil-
dren to think about what might happen to the rocks
when the water freezes. This will cause the rocks
to break.

33. Put sand, salt, sugar, and flour in separate con-
tainers, Fill each container with water and stir.
Observe each container and note which substances
dissolve. Let the children experiment with other
substances to find out what will dissolve in water.
They might try Jello, chalk, powdered paint, or any
other substance that they might be curious about.

34. Divide the class into groups and give each group two
or three jars and one colored ink. Instruct them
to fill the jars with water. Then they should add
a few drops of ink to the first jar, a little more
to the second jar, and more to the third jar. They
should report tne color changes in each jar. 1Is all
oflth? water in the jars colored? Which has the most
color

35. Now do a similar experiment by putting sugar and
pebbles in the water. Which one dissolved and which
one didn't?

36. Ask one child to hold an empty glass jar. Then have
another child .add a little to the jar. The first
child must describe how the jar feels now. Continue
adding water to the jar until a significant difference
is reported.

37. Different children may be permitted to practice this
experiment to find out for themselves that water has
weight., '

38. Before starting the investigation, have the children
handle the objects they will use. Help them compare
the objects to determine which are the heaviest and
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39.

40.

41.

42,

43.

44,

45,

which are the lightest. Now have them predict what
will happen to each of the objects when placed in
water. Some guesses may be right, others, wrong.
But let them find out by experimenting.

Fill the water pail with water almost to the top.

Have the children experiment with putting various

objects in the water to see if they will float or

sink, Encourage the children to discuss their ex-
periences with water.

Have the children look through magazines for examples
of water. From their own experiences, get them to
talk about water areas, how water moves, and how
water is used.

Have the children cut out pictures from magazines
that show the constructive and destructive effects
of water, the many sources of water on earth, and
forms in which water exists. All pictures that are
selected can be posted or displayed in the classroom.

Four or five children will participate at a time to
experience this activity designed for the the day.
Set aside ten minutes per group for each activity.
Have each child taste plain water; then add salt
and have him taste it again. Add sugar to plain
water and let the child taste it. Encourage the
children to talk about how the water tastes with
and without salt and sugar.

Have each child taste plain water. Then add lemon
juice to one container and vanilla flavoring to
another. The children may then taste and smell

the two solutions. Talk about the different tastes
and smells with the children.

Have the children look at water in a clear container.
Add red food coloring to one container and green food
coloring to another. The children should observe
that the water becomes the same color as the food
colors that have been added. Encourage them to

talk about what happens to the water.

Talk about what happens to celery when it is placed
upright in a tray of colored water. Freeze some
water and talk about what happens to it.



46. The ice tray should be removed so the children
can observe that the water is frozen. Have then.
touch the ice. All of the activities may then
be considered and the following generalizations
developed as a summary with the children.

a. Water takes on the properties of the substances
added to-it; i.e. taste, smell, color.

b. Liquids (water) will rise through very small
tubes called capillaries taking the color with
them.

c. Water will change from a liquid to a solid state
when the Lemperature is lower than the freezing
point (329),

47. After a heavy rain, pupils may explore the school
grounds or other nearby places to see effects of the
rain, They may notice places where soil has been
washed over the sidewalks and find the gullies from
which the soil has been removed. They may look for
similar places on their way to and from school.

48. Grid the paper in calendar form, using the month to
be observed as the pattern. Determine with the
children the symbols to represent sun clouds and
snow. Have the children observe and record the
weather daily. For instance, if Monday was a
cloudy day, put the symbol for cloud on that day.

49. Have the children discuss the use of a thermometer.
They place the thermometer by a warm object and a
cold object to see which way the red line goes. The
children should be able to decide that the red marker
goes up in warmer weather and down in colder weather.

50. Have pupils whistle, holding blades of grass or pieces
of paper between their thumbs.

51. Have pupils place tissue paper over a comb and hum.

52. Have pupils stretch a rubber band; pluck it and listen
to it. '

53. Have pugils pluck a guitar string, listen to it;
- stop vibrations and listen.
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54,

35.

56.

57.

58.

Lay one end of a steel knitting needle on the edge

of a table. Pull the needle upward and let it snap
down quickly. The needle moves up and down rapidly.
Explain to the children that we say the needle vibrates.
When it vibrates, you can feel the air as the needle
moves up and down past your hand. You can also hear

a sound. Stretch a rubber band between two chairs.
Notice there is no sound. However, pluck the rubber
band and listen for the sound. Put your fingers on
your throat. When you talk you can feel the vibration.

Let a pupil carry a large drum or something else that
will make a loud sound a block or so away from the
rest of the class. Let him strike the drum with a
broad gesture that can be seen at a distance, Pupils
will soon observe that they do not hear the sound

until they the drummer's arm is ready to strike the
drum again. They see the drummer because light travels
from him to them. They hear the drum because sound
travels from the drum to them. But the sound travels
very slowly compared with the light. Pupils may re-
call that they have watched a man hammering on a roof
in the distance and heard the sound when the hammer

was already in the air ready to hit the nail again,

or that they see:lightning before they hear the thunder
even though both occur simultaneously.

Have a discussion about wind. Tell the children that
moving air is wind. Tell them that there are many
ways in which wind is a help to us and in many ways
it is not. Encourage the children to talk about their
experiences with wind. Have them look through maga-
zines for examples of wind. Have the children cut

out pictures from magazines that show the constructive
and destructive effects of wind. All pictures that
are selected can be posted on construction paper and
displayed in the classroom.

Some examples of the ways wind is a help may be in
kite f£lying, airplane flying, windmill operation,
balloon blowing, clothes drying, etc. Some
examples of the ways wind is destructive could be
the erosion of soil, etc.

Take the children for a nature waik and have them look

for erosions of soil which were caused by wind or
rain.
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39.

60.

61.

The children may make toy airplanes, paper fans, and
kites to experiment with, Balloons may also be used
for this activity. This activity might be appropriate
to use ih the spring time during the windy seasomn.

Place a magnet, some nails, some pens and some pencils
on a table. Touch the magnet against each object.
Observe the results. Objects made of iron and steel
will be attracted by the magnet. All others will not.
Let the children experiment with the objects and the
magnet .,

Soak some bean seeds overnight to speed their germina-
tion. Plant the seeds and allow them to come through
the soil. Keep one jar in direct sunlight. Cover
the other jar with a paper bag. Allow the seeds to
develop and observe for several weeks. The covered
plant will be stunted and pale, while the plant which
has received sunlight will be hearty and dark green.
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Health

Make toilet facilities available so the child can

use them easily and with a minimum degree of direction.
Show children where the toilets and sinks are, en-
couraging them to flush the toilet and wash their
hands after using it.

Help the child learn how to blow his nose correctly,
and always use a tissue. Teach him to turn aside
when coughing or sneezing.

Give a demonstration of tooth brushing. Explain
the proper way to brush the teeth, when to brush
the teeth, and how to take care of a tooth brush.
Let the children practice this habi%e%rery day.
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D. ABSTRACT CONCEPT DEVELOPMENT

%
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Shapes

Have the children sit in a circle on the floor. Place
within the circle the 3 geometric shapes (square, cir-
cle, and triangle) cut from 3 different colors of con-
struction paper (red, yellow, and blue). The children
should be encouraged to notice these shapes in their
immediate surroundings and to talk about them.

During this session, the tesacher or aide should work
individually with each child to make a triangular hat.
Fold a 12" by 18" piece of construction paper in half.
Then fold the corners of the already-folded edge down
to form 2 triangles of equal size. These should come
within 3 inches of the open bottom edge. The bottom
edges are then folded up to form a brim and a feather
is stapled to the peak.

The children should work with cubiform building blocks
in a free play period. The teacher should point out
that the blocks are made up of square faces and en-
courage the children to talk about shapes.

The children should work in groups, each group as-
signed a specific task in preparing dough for peanut
butter cookies (from premeasured ingredients). Each
child should have the opportunity to roll dough into
balls and press them into flat circles with the fork
tines. It should be pointed out that the method used
for flattening the balls of dough creates small square
geiigns on the top of the cookies which remain during
aking.

Have the children work in small groups and carry out
tasks similar to those completed in preparing the
peanut butter cookies. They could try making Rice
Krispies candy, with the teacher's careful supervision
of melting the marshmallows.

Let the children play—at the flannel board with various
felt shapes (circle, square, triangle), arranging them
as they wish.

Have the children make circles by drawing around a
paper plate on construction paper. (The teacher or
aide should cut the circles out at this stage.) The
children may paste the circle on a different colored
piece of construction paper. Then have the children
notice different objects in the classroom that are
also circular in shape, like the clock.
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_ : 8. Let the children make pictures from various colors

of construction paper precut in different shapes
(circle, square, triangle) and pasted on large sheets
of paper.

9. Have the children use variously shaped cookie cutters
(circle, square, triangle) to cut shapes from bread
slices. :
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B. Colors

1. Cut the three geometric shapes (circle, square, triangle)
————from-yellow;—blue—and-red-felti—-There—sheotild-be-three——

pieces of each shape cut in three different sizes from
big to little.

2. Put all the felt pieces on the felt board according
to color. Point to the red pieces and repeat ‘

tichii®.
Point to the blue pieces and repeat

dqot£9izh.

Point té'the yellow pieces and repeat
litso.
Call on individual children to identify each color
3. Put all the felt pieces on the felt board and arrange
them according te shape. Tell the children the names
of each shape and have them repeat
ndzbags 'circle'

Iy - «I‘ ' - '
dik?g 'square

taagoo adeez?a 'triangle'

4., Sort the shapes according to size. Put all the big
pieces in one place, the medium size pieces in another
and the little pieces in a third. These can be described
as follows

nitsaa 'big'

t%aa bi;a’égi én{ltso 'medium’

arts?fisi 'little’

5. Put ten felt pieces of various geometric shapes on:
the felt board and count them:. Let the children take
turns counting all the felt pieces, the circles, the
red pieces, the little pieces, etc. The number of
felt pieces put on the felt board may be varied. The
entire class may do the counting together or indivi-
duals may answer questions about the number of pieces.
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Cut the three geometric shapes (circle, square, triangle)
from white, green and black felt material. There

should be three pieces of each shape cut in three
different sizes from big to little.

109

11.

“Put all the felt pieces on the felt board according

to color. Point to the white and repeat

tigai,
Point to the green and repeat

dOOtlﬁizh.

Point to the black and repeat

2izhin. _
Put all the pieces on the felt board and arrange
them according to shape. Review the names of the
shapes with the children.

nazbgs 'circle'

dik?3 'square"

Po 2 , e
taagoo adeez?a 'triangle'

Sort the shapes according to size. Put all the big
pieces in ‘one place, the medium 'size pieces in another,
and the little pieces in a third. These can be des-
cribed as follows

nitsaa 'big'

'R 4 . ° L4 V4 I3
t?aa bita’agi anfitso 'medium'

alts?iis{ "little'

Encourage the children to look for any objects in
environment which exhibit the concepts of color,
shape, and/or relative size learned.

The children should be seated on chairs in a circle
and -each given a white, green or black felt pie:e.
The teacher says :

ticai daohsiih

When all the daalgai are standing and see where the
other daalgai are, they are told

daalgai, change places.

B e ]
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"Those with daalgai must then find a chair other than

their own to sit on. When every color has changed
places, the children may trade colors, so that each
has a different one. This activity could be expanded

_into a musical chair game.

12.

13,

14.

Cut the three geometric shapes (circle, square, triangle)
from orange, purple, and brown felt. There should

be three pieces of each shape cut in three different
sizes (small,; medium and large). Put all the felt

pieces on the felt board according to ¢clor. Point

to the orange pieces and repeat

3itsxo.
Point to the purple pieces and repeat -

tsédidéeh.

Point to the brown pieces and repeat

dibélch*f?{a

Put the three different colored pieces of triangular
shape on the felt board and ask the children

Who can tell us the color of the big triangle?

Who can tell us the color of the little triangle, etc.

Put the three different geometfié shapes of brown,
grange, and purple on the felt board. Ask the chil-
ren

Who can tell us the shape of the purple felt piece?

[
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Classification of Objects

Give each child a paper bag. Have him collect objects

_in the classroom or on a walk. Have each child take

his objects and separate them according to properties.
There are no right or wrong answers here. Encourage
the children to tell you why they sorted their objects
the way they did.

Have the child takeAseverél buttons and sort them ac-
cording to size, color, shape, and texture.

Take the children on an excursion or field trip (if
conditions permit) during which children are encouraged
to note living animals. Do not give direct informa-
tion during the excursion but instead draw the chil-
dren's attention to the animals by asking instead
appropriate questions, such as

Could there be something alive under this rock?

Is the bird walking or hgpping?

Upon returning te the classroom, discuss the animals
and how they move from place to place. The children
should then cut out animal pictures from old.magazines.
Ask the children to sort their pictures into cate=
gories--those which represent the animals that fly,
jump, hop, crawl, etc. The children may paste each
category of animal on colored construction paper.

The concept of different animal movements can be rein-
forced through dramatization. The children can pre-
tend that they are certain animals and explore each
mode of transportation (to a limited extent) for
themselves.

Place one cut-out of a matched pair on the felt board

and ask individual children to place the matching

figure beside it. Some figures you might cut out
include 2 sheep, 2 boys, 2 hogans, 2 horses, etc.

Sort the felt pieces used in teaching Shapes (circle,
square, triangle) into three categories according to
size (big, medium, little). Have the children des-
cribe the sizes of the felt pieces. Encourage the
children to talk about the things they see in the
classroom or close surroundings which pertain to the
color, shape and/or relative size concepts taught

by the felt pieces.




- ount.-w

Lay three pieces of coiled yarn (of different lengths

and colprsg on the floor in no particular order.

Guide the children to suggest some methods of compar=- ‘

ing the length of two of the cords by stretching them g
i i Have the.. est_ and. -

11,

12.

13,

14,

15,

16.

shortest yarns compared first.

Have the children place the same pieces of yarn in
order according to lengths.,

Place two strips of the same length (and different
colors) on the flannel board so that the ends are
on different levels. Ask the children the questions

Which is longer? Which is shorter?

Have a volunteer compare the two strips by putting
side by side: The children should realize that to
show that the objects have the same length, both pairs
of ends muist line up with nothing left over on either
end.

‘Have the children line up strips of felt (in graduated

lengths) in order of length from the shortest to
the longest. *

Introduce the word hard to the children. Tell the
children that the Navajo word for hard is nit?iz
(1ike a rock). Have the children Tepeat the word

after you.

Introduce the word soft to the children. Tell ghg
children that thé Navajo word for soft is yilzholi
(as in a sponge). Have the children repeat the word
after you.

Put ‘a blo¢ck, baseball, stick, rock, sponge, Kleenex,
and pillow on the table. Permit the children to feel
these objects. Encourage them to talk about the
likenesses and differences of these objects.

Encourage the children to think of some other objects
that -are soft and hard in the classroom or in the
surroundings. : :

Give each child a bag containing a piece of chalk,
a nail; a rubber band, a coloted ribbon, a sugar
cube, a pebble, and a piece of wire. Ask the children



How can we find out what objects are in the bag?

Have the children take out the objects and give them
time to become familiar with their properties. After
the children have investigated the objects, say

17.

18.

19.

20.

oin to describe one of the objects in
your bag. When I am through, if you think
know what it is, hold u HR the object. Examp
I am thinking of something that 1s white and
sweet. ‘ B

After you have described a few objects, the chillren
may be able to describe their owm.

Tell the children that you are thinking about a par-
ticular object in. their bags. Ask them if they can
guess what that object is, Some questions might be.

1s it red?

Is it.small?

Is it sweet?

These questlons can be answered by yes or no. After
el

some practice, the children may develop this activity
further on their own.

Take the children out for a nature walk and have them
collect stcaes, leaves, rocks, bark and sticks, In-
strﬁct the children to sort these objects according
to kind.

Using only the rocks that were collected, have the
children sort them according to size,

Take a small handful of rocks from the collection
and ask a child to guess how many you have, Count
them out on a table to see if the child has guessed
correctly, Let children take turns picking up a
handful of rocks and asking each other how many

" they have. The entire class may do the counting of

the rocks together.

R T
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Number Concepts

Make a sheep corral from cardboard and set it up in
the classroom, Cut 10 sheep from cardboard and
place them nearby. Put one sheep in the corral and
ask the children

How many sheep are in the corral?

Dikw{{sh dibé dibé bighan géne® naaz{?
The children answer |

) VX N P
T?aala®i.

Continue in the same manner until all ten sheep are

in the corral.

Repeat, putting a different number of sheep in the

corral each time. Have the children count the number
of sheep with you, and ask for a few individual
respbnses. ~

Have five chiidrenrstand in front of the class holding

the five pumpkins on tongue depressors. Ask the rest
of the class

How many pumpkins are standing?

ly . L4 Y Y &
Dikwiish naayizi naazi?

The children. answer
Five pumpkins are standing.

Ashdla® naay{z{ naazf.

Have one child sit down, and ask again
How many pumpkins are standing?
The children answer

Four pumpkins are standing.

Ny e N 4 . .
Dii? naayfz{ naaz{.

Repeat for three; two, one, and none.

.



4.

5.

6.

o0 ¢/ Ve
Taa? naay{z{ naazi.

» L.
Naaki naay{z{ naaz{.

LI, 0.0 4 « &
T?aata’?{ naayiz{ sizf.

‘O

o .. Vg
Adin naayiz{.

As the children take turns standing with the pumpkins
in sets of from one to five, let individual .children
describe the number standing.

Repeat as a finger play, beginning with all five
fingers "standing' and ending with none, as the
sentences are repeated in Navajo by the whole class,

Put thé ten sheep backed with flannel on a flannel
board and ask

How many sheep are standing?

Dikwifsh dibé naaz{?

Count the sheep, from one to ten in Navajo, and then
respond . .

Ten sheep are standing.

. . [ K4 . 4 Y4
- Neeznaa dibe naazi,

Remove one sheep and say
A sheep has. walked away.

T?4434°{ dibé dahdiilvod.

Then ask how many sheep there are and answer with
the children

-~

Nine sheep are standing.

Nahast?ef dibe naazf.

-

Continue in the same manner until there are no sheep
standing.

gl 4 «q. * 4
Tseebii dibe naazi.

R P VLS PO N
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Tsosts®id dibe naazi,

Hastag dibé naaz{.

Ashdla®? dibé naaz{,

Di{ dibé naaz{.

L . 4
Taa® dibe naazi.

Naaki dibé sizf.

P00 0l 4 ’ .
T?aata?i dibe sizf{.

Adip,dibé.

Add one sheep at a time as you say

One more sheep came.

T?aata’i dibe nadnalwed.
Continue until there are ten sheep back on the flan-

nel board, with the children counting them after
each is added. . ’
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E.

1.

Number Symbols

On a poster board attach two.hooks, placing one below
the other. Copy the numerals one through ten on
separate cards. Draw groups of objects corresponding
to each number (for example, one sheep, two hogans,
three ears of corn, etc.g on another set of cards.
Place one of the cards picturing an object or group
of objects on, the top hook and call on individual
children to place the corresponding numerical symbol
on the bottom hook., This activity may also be re-=
versed by hanging a numeral card on the top hook and
asking one of the children to place the card depicting
the corresponding object or group of objects on the
bottom hook. ‘ ‘

Cut out ten identical felt figures and the numetrals
1-10 (for example, cut out 10 trees). Place a cer-
tain number of figures on the félt board and ask

one child to pick out the corresponding numerical
symbol and place it beside the figures. This activity
may also be reversed by placing a numeral on thé board
and asking individual children to put up the corres-
ponding number of figures.

Cut twenty identical fish from tag board. On ten of
the fish, write the numbers 1 through 10, Attach a
paper clip to each of the ten numbered f£ish, and place
them in‘tgé large box on the floor. Call for a volun-
teer to go fishing. When the child has caught a fish,
read out the number on it and then count out the cor-
responding number of unnumbered £ish.

With clear fingernail polish, paint large, inch-wide
numbers (1-10) on hand-sized oak tag cards., Before
the polish dries, sprinkle it with sand. By tracing
their fingers over the symbols, children can begin
to conceptualize how numbers are written.

Write the numerals 1-10 on the chalk board. Count

consecutively from 1-10 in English with the children.
Have the children come up individually to write the.
numbers, following your written example. Assist

those who need it.

W 34L




7.

Cut 20 cards from tag board and make two sets with

"a number 1-10 on each set. Have ten children sit

in a circle and give one card to each child. Shuffle
the other set of cards. Give the pack to the first
child and have him pass them on when he picks the
card that matches the one in his hands. Continue ‘in
this manner until all the cards are matched.

Put a set of number cards 1-10 in a pocket chart in
order. Have the children close their eyes and let
one pull out a card. Then display the other 9 c¢ards
and ask the children

Which card is missing?

Put the number cards in :sequential order in the pocket
chart and let the children become familiar with this
order. Remove the cards and ask for a volunteer to
put the number cards in rsequence in the pocket chart.
Give assistance if needed.

Prepare a worksheet by marking off one-inch squares.
Copy a numeral (1-10) ini each of the squares on the
left-hand column (in sequential order). Distribute
a worksheet to gach child and ask the children to

color in the numbe¥ of boxes in each horizontal

column corresponding to the number in the first
square,



F. Mcney
H Iﬁﬁ’iﬁdﬂ‘éetﬁl‘epéﬁé‘; Bad have the ohilizen ripest "
31ndao
Hold up the nickel and have the children repeat
Hold up the dime and have the children répeat

t?éélé?f dootl’izh.

2. Put the nickel; penny, and dime -on the table and
ask. 1nd1v1dua1 children to hold up coins as they
aﬁe named to make sure that the children can identify
them.,

3. Ask the children if the coins are square.

Di{ béesofsh dadik?4?

et et St
1

The children's féspbnse should be

Ndaga?.

Ask the children if the coins are c¢ircular

pi{ bégso{sh'n{daagbas?
The children's response :should be
Aoo?.
4, Put five penniés on the table and count them in Navajo
with the children. Put five pennies in a stack and
tell the children that five pennhies make one nickel.

. -AShdla?’siﬁdaogo t’aala’i litso yileeh

Put. ten pennies on the table and count them in
Navajo with the children. Put the ten pennies in a
stack and tell the children that ten pennies make
oné dime.

Neeznda sinddogo t?aala?i dooti?izh yileeh:

B —— e
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Put two nickels on the table and count them in Navajo
with the children. Tell the children that two nickels
make one dime.

Naaki }itsogo t’éélé?{ doott?izh yileeh.

Let individual children put the pennies and nickels
in similar stacks and describe them to the rest of
the class.

Tell the children a penny is less than a nickel.

.Sindaqv1iqurbi?9h*qegi’é.

A.nickel*is less than a dime.

Eitso t?aa14’{ dooti?izh bi’oh neel?3.

A nickel is more than a penny.

Litso‘sindao\bilééh’nee19é.

Put the nickel and penny on the table. Ask individual
children to choose which coin is more and have each
repeat the name ¢f the coin. Then ask which is less
and have it named. Following the same pattern, add
the combination of dime and penny and dime and nickel.

Call on individual childreri to identify each coin in
Navajo. Let the childrén handle each coin in order
to become familiar with its feel, shape, and weight.

The children may dramatize a trading post with pennies,
nlckels, and dimes to use in exchange for goods.

Have 1nd1V1dua1 chlldren come to the table and count

the pennies, n:l.ckels, and dimes in Nava_]o.




Letters

Label objects in the classroom in Navajo.

Show the childrén what their own name looks like in
writing.

Display alphabet cards.

Teach letter names to those children you think are
ready. i
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